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1.3.2 (b) DOCUMENTARY EVIDENCE IN
SUPPORT OF THE CLAIM

Title

Discussion on the courses provided in
B.Ed. and M.Ed. Programmes

Interaction with eminent personalities

Seminars/Webinar

A look at the diverse school systems

Interaction with Alumni

International Faculty Sharing

Programme

Documentary Video 100-101

Practical’s and Practicum (B.Ed.) 102-116

Practical’s and Practicum (M.Ed.) 117-128
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St. THOMAS COLLEGE OF TEACHER EDUCATION PALA
1.3.2 b Documentary Evidences in support of the claim

Institution familiarizes students with the diversities in school system in India
as well as in an international and comparative perspective

The institution provides different chances for students to acquaint themselves with
diversity in the school system.

A. Discussion on the courses provided in B.Ed. and M.Ed. Programmes

The discussion of the courses

¢ EDU 101Contemporary India and Education

¢ EDU 201 Knowledge and Curriculum, and

» EDU 203 Assessment for Learning of B.Ed. Programme and

¢ Common Core Course: ED010104- Trends, Issues, Innovations and
Research in Teacher Education

¢ ED010205- Context and Issues of Elementary Education

¢ ED800304 ~Higher Education

e  ED010401 -Curriculum Development and Transaction,

¢ ED010101-Advanced Philosophy of Education

e EDS800301-Environmental Education

s ED800301 Educational Evaluation

o ED010402 Context and Issues of Secondary and Senior Secondary
Education of the M.Ed. Programme provides a theoretical

background regarding Diversity in School System in India.

xdﬁfl

¢ Dr. BEENAMNIA MATHEW
PRINCIPAL
ST. THOMAS COLLEGE OF
TEACHER EDUCATION
PALA

)
Pro

1/128




MAHATMA GANDHI UNIVERSITY
KOTTAYAM, KERALA |

TWO YEAR

BACHELOR OF EDUCATION (B.Ed.)
REVIEWED DEGREE PROGRAMME

CREDIT AND SEMESTER SYSTEM WITH GRADING
Reviewed w. e. f July2018

BOARD OF STUDIES IN EDUCATION (UG)
MAHATMA GANDHI UNIVERSITY
2018

Prof, Dr. BEENAMA MATHEW
PRINCIPAL
ST. THOMAS COLLEGE OF
TEACHER EDUCATIQN

2/128



BOARD OF STUDIES (PASS)

Dr. Varghese K Cheriyan Chairman, Board of Studies
St. Joseph’s Training College

Mannanam, Kottayam

Dr. Sunila Thomas Titus IT Teachers College, Thiruvalla
Dr. S. M Anitha N § S Training College, Changnacherry
Dr. Shaiju Francis St. Joseph’s Training College Mannanam

Mr Pramod Thomas George Titus II Teachers College, Thiruvalla

Dr. Jaya Jaise School of Pedagogical Sciences, M G University
Dr. V Sreekumar N 8 8 Training College, Changnacherry

Dr. Suma Joseph Mount Carmel College of Education

Mrs Jaya P. J Mount Carmel College of Education

Dr. Bindu David St. Thomas College of Teacher Education, Pala.

N S S Training College, Pandalam

| 4 -
! Drof. Dr. BERRANIMA MATHEW
INCIPAL
ST. THOMAS COLLEGE OF
3/128 TEACHER EDUCATION
PALA




PREFACE

As per the NCTE regulations 2014 a two year B.Ed curriculum was structured
and implemented in 2015. Two baiches have passed out since the implementation
and a need was thus felt among the teaching and student community for minor
modifications with regard to the content in the syllabus of theory and practicals. It is
at this juncture that the Board of Studies (UG) initiated this venture to review the two

year B.Ed curriculum.

As an initial step, a review sub-committee was formed with Dr. Sunila Thomas
as convener and Dr. Anitha 8 M, Dr. Shaiju Francis and Mr. Pramod Thomas
George as members. The review committee invited feedback and suggestions from
students, teachers and stakeholders via mail. For reviewing the syllabus, several
meetings of BOS members were arranged. As workshop was arranged from 22/5/18
to 24/5/18 with teachers of various training colleges and members of Board of
Studies as conveners for various courses. Based on the suggestions and
recommendations from subject experts, the syllabus was reviewed with minor

modifications.

We deeply acknowledge with gratitude the whole hearted cooperation
rendered by honorable Vice Chancellor Dr. Babu Sebastian, Pro Vice Chancellor Dr.
Sabu Thomas, Registrar Prof. M R Unni, Dean, faculty of education, Dr. T V

Thulaseedharan, Syndicate Members and subject experts from various training

colleges.
Dr. Varghese K Cheriyan
Chaimman
Kottayam Board of Studies in Education (UG)
18/06/2018 Mahatma Gandhi University
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CURRICULUM VISION

Enrichment of the new generation teachers with values and life skills, equip them to be

professionally competent, adaptable and socially committed to meet the challenges of

tomorrow and to become the transmitters, inspirers and promoters of children’s eternal

quest for knowledge

The Vision Highlights

Facing the challenges of Education in the modern world.

Development of Teacher Competence, Sensitivity and Teacher Motivation.
Laying importance on professtonal preparation.

Making conformity with the values enshrined in the constitution.
Moulding teachers to be technologically competent.

Knowing of ICT enabled curriculum and e-learning.

Realizing the importance of inclusive education and gender issues.
Imbibing Yoga, Health and Physical Education for future life styles.
Knowing about the ‘nature’ and measures for environmental sustainability.
Nurturing children’s creativity and aesthetic sensibilities.

Realizing the importance of evidence based performance assessment.

Experiencing life skall training,
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CORE COURSES

EDU 101: CONTEMPORARY INDIA AND EDUCATION

NO.OFCREDITS :5

CONTACT HOURS :100

MARKS 1100 (External 80 + Internal20)
DURATION OF EXAMINATION :3 hours

OBJECTIVES

On completion of the course, the prospective teachers would be able to:
appreciate the Educational Heritage of India

understand the nature of education as a discipline and its correlation with other
disciplines.

comprehend the basic features of Indian constitution and its implication in education
critically examine the pivotal issues of contemporary India.

analyse vision, aims of education and recommendations of various commissions after
independence in shaping the present education system of India.

evaluate the basic concepts/issues of education with reference to NCF (2005) and
NCFTE (2009).

discuss the emerging dimensions of teacher education and professional growth of
teachers

L ]

MODE OF TRANSACTION

Lecture cum discussion, demonstration, group presentations, seminars, debates, assignments,
brain storming sessions, peer group discussion, interaction with community, case study,
survey and dialogue, ICT based teaching and learning

COURSE OUTLINE

Module 1 — Education (30 hours)

1.1

1.2

1.3

1.4
1.5
1.6
1.7

Indian and Western Concept of Education - Aims - Functions of Education in
Individual, Social, National, and global levels,

Educational heritage of India with special reference to Vedic, Buddhist and
Medieval periods-Significance of Upanishad in maintaining world peace and
sustainable development —Educational Implications of Bhagavad Gita.

Western system of education in India with special reference to Macaulay’s
Minutes and Wood’s Despatch

Elementary education system in India
Types of Education-Formal, informal, and non-formal
Education as Investment — Human Resource Development

Education as a discipline — Its comelation with other disciplines—History,
Philosophy, Psychology, Sociology and Science.

o !
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Module 2 - Indian Constitution and Education (10 hours)
2.1 Indian Constitution — Preamble- Fundamental Rights and Directive principles
2.2 Duties of citizens
2.3  Universalisation of Elementary Education-Right to Education Act 2009.

Module 3 ~ Features and Issues of Indian Society (30 hours)
3.1 Multiculturalism-Unity in diversity
3.2  Inequality and marginalization
3.3  Impact of Liberalisation, Privatisation and Globalisation on Indian Society

3.4  Educational Problems of Contemporary India-wastage and stagnation,
Educated unemployment

3.5 Population Education and Inclusive Education

Module 4 -Education Commissions in India (10 hrs)
4.1  Radhakrishnan Commission (1949)
4.2  Mudaliyar Commission (1953}
4.3  Kothari Commission {1966)
4.4  National Policy on Education (19864&1992)
4.5  National Curricutum Framework for Secondary Education (NCFSE) 2005
4.6  National Curriculum Framework for Teacher Education (NCFTE) 2009

Module 5 — Recent Trends/Initiatives in Indian Education (20 hours)
5.1 District Primary Education Programme (DPEP)
5.2  Sarva Shiksha Abhiyan (SSA)
53 Rashtriya Madhyamic Shiksha Abhiyan (RMSA)
5.4  Rashtriya Uchathar Shiksha Abhiyan(RUSA)

5.5  Role of various organisations/Agencies in Education - UGC, NCTE, NCERT,
SCERT, NUEPA, NAAC, DIET, General Awareness on KER and KSR

5.6 Professional Growth of Teachers — Pre-service and In-service Teacher

Education
PRACTICUM {(any one)
1. Documentation on current challenges of Indian education based on Newspaper,
Journals and Magazine.
2, Critical analysis of education policies of central and state government.
3. Prepare a dramatic script for eradicating various inequalities of Indian society
REFERENCES

Aggarwal J. C. (1998). Theory and principles of education, Philosophical and Sociofogical
bases of education, New Delhi: Vikas Publishing House.
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Agnihotri, R.K. (1995). Multilingualism as a classroom resource. In K. Heugh, A. Siegriihn, &
P. Pliddemann (Eds.}, Multifingual education for South Africa {pp. 3— 7). Heinemann
Educational Books.

Apple, M.W. (2008). Can schooling contribute to a more just society? Education, Citizenship
and Social Justice, 3(3), 239-261.

Carini, P.F. {2001). Valuing the immeasurable. In Starting strong: A different look at children,
schools, and standards (pp. 165—181). New York: Teachers College Press.

Carr, D. (2005). Making sense of education: An introduction to the philosophy and theory of
education and teaching. Routledge.

Castells, M. (2011).The rise of the network society: The information age: Economy, society,
and culture (Vol. I, Il & Il).John Wiley & Sons.

Delpit, L.D. (1988). The silenced dialogue: Power and pedagogy in educafing other people’s
children. Harvard Educational Review, 58(3), 280-299.

Deng, Z. (2013). School subjects and academic disciplines. In A. Luke, A. Woods, & K. Weir
(Eds.), Curriculum, syllabus design and equity: A primer and model. Routledge.

Freire, P. {1998). Pedagogy of freedom: Ethics, democracy, and civic courage. Rowman&
Littlefield.

Ghosh, 5.C. (2007). History of education in India.Rawat Publications.

Glaser, R., Chudowsky, N., & Pellegrino, J.W. (Eds.). (2001). Knowing what students know:
The science and design of educational assessment. National Academies Press.

GOLl. (1966). Report of the education commission: Education and national development.
New Delhi: Ministry of Education.
GONL.(1986). National policy of education. New Delhi: Ministry of Education.

GOI.(1992, 1998).National policy on education, 1986 (As modified in 1992). Retrieved from
httpz//mhrd.gov.in/sites/upload_files/mhrd/files/NPE86-mod92.pdf

GOL. (2009). The right of children to free and compulsory education act, 2009. Retrieved from
http://mhrd.gov.in/sites/upload_files/mhrd/files/rte.pdf

GOL.(2011). Sarvashiksha abhiyan- Framework for implementation based on the right of
children to free and compulsory education act, 2009.GOI. Retrieved from
http://www.upefa.com/upefaweb/admin/myuploads/SSA_Frame_work_{revised)_9-6-
2011 .pdf

Govinda, R., & Josephine, Y. (2004). Para teachers in India: A review. New Delhi: National
Institute of Educational Planning and Administration.

Hall, C., & Hall, E. (2003). Human relations in education.Routledge.,

Heathcote, D., & Bolton, G. (1994).Drama for learning: Dorothy Heathcote’s mantle of the
expert approach to education. Portsmouth. NH: Heinemann Press.

Hindustani TalimiSangh. (1938). Basic national education: Report of the ZakirHussain
committee. Sagaon, Wardha: Hindustani TalimiSangh.

Hodson, D. (1987). Science curriculum change in Victorian England: A case study of the
science of compreq things. In 1. Goodson (Ed.), lntema;iona! perspectives in curricufum
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CORE COURSES
EDU 201: KNOWLEDGE AND CURRICULUM

NO.OFCREDITS :5
CONTACTHOURS 1100
MARKS :100 (External 80 + Internal20)

DURATION OFEXAMINATION :3hrs

OBJECTIVES
On complstion of the course, the prospective teachers would be able to:
. appreciate the philosophical contributions of India to the world
° analyse the basic principles of various schoois of philosophy.
. find out the inter-relationship between philosophy and education.
. evaluate the need and the basic principles of sociclogy.
. comprehend the trends in social changes and their impact on education.
. elaborate education is in the sociological perspectives.
° critically evaluate the practices of pasdocentric and activity centered education
. understand the foundations of curriculum construction
. apply the principles of effective management of the schools.

MODE OF TRANSACTION

Lecture cum discussion, demonstration, group presentations, seminars, debates, assignments,
brain storming sessions, peer group discussion, interaction with community, case study,
survey and dialogue, ICT based teaching and learning.

COURSE OUTLINE

Module 1 - Introduction to Philosophy (30hours)
11 Philesophy - Meaning and branches

1.2 Indian schools of philosophy- Orthodox and Heterodox-significance of vedanta-
sankhya and lokayata

1.3  Indian philosophers-Swami Vivekananda, DrS.Radhakrishnan, Mahatma Gandhi,
Rabindranath Tagore, Sri Aurobindo.

1.4 Major Schools of Philosophy with reference to aims ,curriculum, method of
teaching, role of teacher and discipline-ldealism, Naturalism -Pragmatism-
Realism, Humanism -Importance of eclectic approach

1.6 Conceptual analysis of the distinction between Knowledge and Information.

Module 2 - Paedocentric Education (10hours)
2.1 Concept of Paedocentric education
2.2 Activity ered education — John Dewey
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2.3

Critical Pedagogy-Paulo Friere

Module 3 - Sociological Bases of Education (30 hours)

3.1
3.2
3.3

3.4

3.5
3.6

3.7

Sociology and Education

Meaning of Society, Culture and Modernity

Contributions of Dr B .R .Ambedker with respect to equality, equity, individual
opportunity and social justice

Gontributions of Rabindranath Tagore with respect to Nationalism, Universalism
and Secularism.

Social and cultural change-Meaning and features

Contributions of Social Reformers- Raja Ram Mohan Roy, Chattambi Swamikal,
Sreenarayana Guru.

Teacher as a social reformer

Module 4 - Curriculum and Values (15hrs)

4.1
4.2
4.3
4.4
4.5
4.6
4.7

4.8

Curriculum - Meaning and scope

Philosophy of Nation as a foundation of curriculum
Role of state in curriculum construction

Thrust areas of Curriculum for School Education
Value Education — Aims and strategies

Traditional Indian values and Constitutional values.

Role of Education in compacting Social evils- Corruption, Terrorism, Antinational
activities, Violence against women, Drug abuse and Alcoholism

Peace Education and Human rights Education

Module 5 - School Administration and Management (15 hours)

5.1 Effective Management — Role and functions of the Head of the institution
5.2  Administrative frame work of schools in Kerala-
5.3 Headmaster — qualities and responsibilities
54  Importance of Go-curricular Activities
55  Management of time and resources - School time table — need and importance
5.6 Staff council—PTA- School records -kinds
5.7  School Pariament -Organisation of Grievance Redressal cell
PRACTICUM (any one)
i Prepare a Master timetable for a school

2, Conduct a mock parliament on any relevant social issue and submit a report
3. Prepare an album on educational quotes of western and indian Philosophers.

REFERENCES
Aggarwa/J ~G-(1998). Theory and principles of education, Philosophical and Sociological

ﬂﬁeducanon New Delhi: Vlkas Publlshlng House.

wf’

Prof. Dr. BEENAYITIA MATHEW
PRINCIPAL
ST. THOMAS COLLEGE OF
TEACHER EDUCATION
PALA
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:Doabha House, Book Sellers andPublishers.

AlkaKalra(1977).  Efficient School Management and Role of Principies, APH Publishing
Corporation, NewDelhi.
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Delhi: N.C.E.R.T.

Anderson, R.J., Spiro& W.E. Montanaque (2012 eds) Schooling and the acquisition of
knowledge (PP. Hillsdale, NJ: Erlbaum.

Banrs, J.A. (1996), Cultural diversity and education: Foundations curriculum and teaching (4th
ed.} Boston: Alynand, Becon.

Beyer, L.E. (Ed.) (1996) Creating democratic classrooms: The struggle to integrate theory and
Practice.New York: Teachers College Press.

Bhatnagar, RP and Agarwal, V (1986). Educational Administration and Management, Loyal
Book Depot, Meerut.

Broudy, H.S8. (1977) Types of knowledge and purposes of education.in R.C.

Brubacher, John S.; (1969) Modern Philosophies of education, Tata McGraw-Hill, Publishing
Company Pvt LTD, New Delhi.

Bruner, J.S. (1896), The Cufture of educatiorr. Cambridge, M.A.: Harward University Press.

Butchvarov, P. (1970) The Concept of knowledge.Evanston, lllinois, North Westerm University
Press.

Chandola, R. P. (2003) The Real Problems of indian Education. Jaipur : Book Enclave.
Chaube. S. P. (1988). Indian and Western Educational Philosophies, Agra: VinodPustak

Mandir.

Dash B.N. {2002). Teacher and education in the emerging Indian society (2 volums).

Hyderabad: Neelkamal Publications.

Dearden R. F. (1984). Theory and practice in Education. Routledge K Kegan& Paul.

Debra Heyes, Martin Hills, Pam Chistie and Bob Lingard (2007) Teachers and schooling:
Making a Difference, Allen and Unwin,Australia.

Delors, Jacques, et al; (1996)}. Learning: The Treasure within report of the international
commission on education for 21st century, UNESCO.

Dewey John (1900). The School and Society. Chicago: The university of Chicago Press.

Dewey, J. (1916/12977): Democracy and Education: An introduction to the phifosophy of
education. New York: Macmillan.

Freire, P. and Shor, 1. (1987).A Pedagogy of liberation. London, Macmillan Education.
International Encyclopedia of Education.(1994) 2nd edition.Vol.10. Perganon Press.

Freire, Paulo (1970). Pedagogy of the oppressed. New York: Continuum.

George Z. F. Bereday (1964). Comparative method in education.New Delhi: Oxford & IBH
Publishing Co.

Gore M.S. (1994). Indian Education — Structure and Process, New Delhi; Rawat publishers.

HumayunKabir (1959). Education in new India London: George Allen &Unwin Ltd.
JagnannathMohanty (1998). Modern trends in Indian education. New Delhi: Deep and

Deep Publications.

James S. Ross. (1952). Ground works of educational theory - George G. Harrap& Co. Ltd.
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& Thomas, P.J (2010) Philosophical and Sociological Bases of Education.

Matheson, David (2004). An Introduction to the study of education (2nd edition}.David Fulton
Publishers, Slattenry, Patrick and Dana Rapp.

MHRD, (1992), Programme of action. Govt. of India, New Delhi.

MHRD, Gov. of India {1992}, National policy on education (revised) New Delhi. Naik J. P.
(1998). The Education Commission and afier, New Delhi: Publishing

Corporation.

Naik, J.P. {(1975) Equality, quality and quantity: The elusive triangle of Indian education, Allied
Publications, Bombay.,

NCERT (1961).New Trends in Secondary education.N.C.E.R.T. New Delhi. NCERT.{2005).
National curtictlum framework NCERT.

NCERT.(2006a). Position paper-National focus group on education with special needs (NCF
2005). New Delhi: NCERT.

NCERT.(2006b}. Position paper-National focus group on gender issues in the curriculum (NCF
2005).NCERT.

NCERT.{2006c¢). Position paper-National focus group on probiems of scheduled caste and
scheduled tribe children (NCF 2005). New Delhi: NCERT.

NCERT.(2006d). Position paper-National focus group on teaching of Indian language (NCF
2005). New Delhi: NCERT.

NCTE (2000) Human Rights and Indian Values, New Delhi.

NCTE (2009) National Curriculum Framework for Teacher Education, New Delhi. Palmer, Joy
A, (2001). Fifty Modern thinkers on education: From Piaget to the present

Day.Routledge Flamer. London. USA, Canada.

Peters, R. S. (1967). The Concept of Education. New York: Humanities Press.

Peters,R.S.andHirstP.H.{(1971). The Logic of Education. New York: Humanities Press.

Peters, R.S. (1967}, The Concept of education, Routledge, United Kingdom.

Peters, R.S. (ed), (1975). The Philosophy of education. Oxford University Press, London.
Purkait B. R. (2000). Principles and practices of education India: New Central Book

Agency.

Rai B.C. (2001). History of Indian Education.Lucknow: Prakashan Kendra.

Reddy, G.L, Thankachan T.C., Alex George &Shylaja M (2015) Human Rights Education,
Neelkamal Publishers: Hyderabad.

Report of secondary Education Commission.Kothari, D, 8. (1965), New Delhi : Ministry
ofEducation.

Robert. B. Wagner {1989). Accountability in education. London: Routledge.

Safaya, R and Shaida, BD (1977). Administrafion and Organization, DhanpatRai and Sons,
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Sharma R. A. (1993). Teacher education, Theory, Practice and Research.Meerut :
International Publishing house.

Singh L. C. (1990}, Teacher education in India.N.C.E.R.T.

SivadasanPillai K., {1998). Vidyabhyasam, Trivandrum.,Kalanikethan.

Sivarajan K. (2001). Trends and developments in modern educational practice Kerala: Calicut
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EDU 203 : ASSESSMENT FOR LEARNING

NO.OFCREDITS :3
CONTACTHOURS : 60
MARKS : 60 (External 50 + Intemal10)

DURATIONOFEXAMINATION : 2hrs

OBJECTIVES

On completion of the course, the prospective teachers would be able to:
familiarize with the latest trends in evaluation

get a perspective on scope of assessment and evaluation
develop appropriate assessment instruments for students
appreciate the role of teacher as a researcher

develop competencies to evaluate leamning

apply the essentials of statistics in process of evaluation

MODE OF TRANSACTION

Lecture cum discussion, demonstration, group presentations, seminars, debates, and
assignments, holding camps, brain storming sessions, and peer group discussion, Peer
tutoring, Project, interaction with community, case study, educational survey and
dialogue, ICT based teaching and learning.

COURSE OUTLINE
Module 1 - Assessment and Evaluation {10 hrs)

1.1

1.2
1.3
1.4
1.5

Conceptual overview of Assessment and Evaluation — classification- oral, written
and performance evaluation - formative and summative,objective based and
competency based, norm and criterion referenced, product and process
evaluation

Functions of Assessment-assessment for learming and assessment of leaming.
Qualitative and quantitative aspects of evaluation

Technology enabled Testing- conceptual overview

Differentiated assessment-Meaning and significance

Module 2 - Tools and Techniques of evaluation (10 hrs)

2.1

2.2

Achievement test-Teacher made test and standardized test - characteristics,
steps in construction (blueprint) and standardization, types of test items —
objective, short answer and long answer- its merits and demerits.

Characteristics of good evaluation instrument — validity, reliability, objectivity,

practicability, comprehensiveness, objective basedness and discriminating
power.

Educational Diagnosis- concept, Steps in the construction of diagnostic test and
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2.4 Uses of evaluation - placement, promotion, grouping, diagnosis and remediation.

Module 3 - Reforms in Evaluation (15 hrs)

3.1 Recent trends and practices in assessment and evaluation - assignments,
projects, seminars, group discussion, portfolios, rubrics, student profile, Poster
assessment, open book exam, participatory assessment, peer assessment

3.2  Continuous and comprehensive evaluation - Credit and semester system -
Scholastic, co-scholastic, non-scholastic evaluation - -Internal assessment --
Grading - direct and indirect.

Module 4 - Introduction to Research (5 hrs)
4.1 Meaning, need & significance, characteristics and scope of research
4.2  Types of research- fundamental, applied
4.3  Action Research-conceptual view-steps
4.4 Teacher as a researcher — action research and research projects.

Module 5: Statistics in Education {20 hrs)
5.1 Need and importance of statistics in education

52  Classification and tabulation of data -need and procedure- Graphical
representation of data - bar diagram, histogram, pie diagram, frequency polygon,
frequency curve, cumulative frequency curve.

5.3  Statistical methods of analysis: - Measures of central tendency - mean, median
and mode.- Measures of variability—range and standard deviation

5.4 Measures of relationship - concept of correlation, types of correlation, coefficient
of correlation, Spearman’s rank order cormeiation. Percentile and percentile ranks

5.5  Normal distribution - normal probability curve and its characteristics, Skewness,

Kurtosis.
PRACTICUM (any one)
1. Compare and contrast the evaluation systers in the school leaving examinations of
State, CBSE and ICSE boards
2. Prepare any 2 project proposals on any relevant themes
3. Prepare and conduct a peer assessment instrument
REFERENCES

Aggarwal, D.D.(2009). Educational Technology. New Delhi: Sarup& Sons India Pvt.Ltd

Aggarwal, Y.P.(1998). Statistical Methods-Concepts, Applications and Composition.

New Delhi: Sterling Publications Pvt. Ltd.

Aimee M.Bissonett, J.D.(2009). Cyber Law- Maximising Safety and Minimising risk in
classrooms. New Delhi: SAGE Publications India Pvt. Ltd.

Care, Esther, McGaw, Barry & Giiffin, Patrick {2012). Assessment and Teaching of 21st
Century Skills. New York: Springer

Cennarn% Katherine(2012). Technology Integration for Meaningful Classroom Use: A
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M.Ed. Degree Programme (Two Year)
{Mahatma Gandhi University Regulations PG CSS 2019 from 2019-20 Academic Year)

Aim of the Programme

The Masters in Education is a two year (of four semesters) professional post graduaie
programme for advanced praxis based study of the discipline of Education.
The M.Ed. Degree Programme is designed to develop the discipline of Teacher Education
for empowering teacher educands with

e in-depth knowledge and understanding of Education,

¢ specialisations in select areas of Education, as well as

e capabilities for research in Education.

The Programme is embedded in comprehensive foundations of Philosophy, Sociology,
Psychelogy, Research Methodology, and other specialised arecas of Education. Besides
academic study, the Programme intends to sensitise students toward critical issues in
Education and to evolve as proactive practitioners in text book preparation, curriculum
reform, educational policy analysis, educational administration, educational technology,
educational evaluation, special edncation, inclusive education, Non Formal education,
human rights education, guidance and counselling, and the like, in harmony with national
aspirations and global trends. It seeks to prepare educational experts capable of generating
knowledge and to find solutions to the problems and issues relating to the theory and
practice in the varied fields of education.

The Programme also has a strong research component with a view to hone the research
acumen and potential of the students in diverse dimensions of Education as well as to
groom them for doctoral and post-doctoral research in Education.

The Expert Committee in Education (PG) pooled the best expertise available to revise the
M.Ed. curriculum for strengthening the content, structure, as well as the assessment of the
Programme so as to be at par with the professional requirement of the Programrmne.
Scope of the Programme

The scope of the Post Graduate Teacher Education Programme spells out its strategic
benefits and deliverables. The Two Year M.Ed. Degree Programme is designed to mould
teacher educands at par with global standards. After successful completion of the M.Ed.
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5.

6.

v have crystal clear knowledge about the pedagogical sciences.

v’ attain sound foundations of the multi-dimensional bases of teacher education.

v be equipped with innovative talents in the art and science of teaching.

v acquire specific skills related to lifelong learning, teaching, and research.

v’ be fortified with abilities to transact soft skills and life skills in professional life.
v" be conversant with up-to-date information in the discipline of education.

v harness ICT and technological developments for educational practice, professional
empowerment and constructive life.

v be groomed as professionals in teacher education, as specialised personnel/leaders in
different walks of life, and as social engineers.

v" be inspired to broaden their horizons and nurture social responsibility.

Admission

The admission, ¢ligibility for admission, norms for admission, and reservation of seats for
the Two Year MUEd. Degree Programme shall be in accordance with
University/Government/NCTE norros from time to time.

Medium of Instruction and Assessment

The medium of instruction and assessment (Internal and External) of the M.Ed. Degree
Programme shali be English.

Those candidates who desire to prepare tools for data collection in Malayalam, Hindi,
Sanskrit, or Arabic languages, are permitted to do so, but the English version of the same
shall also be appended in the Dissertation.

Faculty under which the Degree is awarded

The Degree for the Two Year M.Ed. Programme will be awarded under the Faculty of
Education.

Note on compliance with the UGC Minimum Standards for the conduct and award
of Post Graduate Degrees

[n compliance with the UGC’s Act, the M.Ed. Degree offered by the Mahatma Gandhi
University shall observe the minimum standards of instruction and norms prescribed by
the National Council for Teacher Education (NCTE). The Two Year M.Ed. Programme
shall be imparted by duly qualified teaching faculty and shall have appropriate academic
physical infrastructure facilities.

The Programme Structure

In tune with the framework suggested by NCTE, the M.Ed. Programme comprises theory
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organised along with the  Theory Courses. The Programme is intended to provide

supervision to students for guided reading, field internship and research dissertation.

7.1 Credits allotted to the Courses:

The Credits allotted to the Courses of the M.Ed, Programme are as follows:

1.

iL

1il.

The M.Ed. Programme has a total of 80 credits.

The Common Core Courses (Taught Course & Practicum) have 48 credits.

Perspective Courses have a total of 24 credits. They are designed so that
students attain the robust theoretical perspectives on Education, in general,
and Teacher Education, in particular. The Courses include:

1} Advanced Philosophy of Education - 4 credits

2) Advanced Educational Psychology: Learning and Development - 4 credits

3) Perspectives on Education Studies — 4 credits

4} History, Sociology and Political Economy of Education - 4 credits

5) Advanced Educational Psychology: Individual Differences - 4 credits

6) Cuarriculum Development and Transaction - 4 credits

Tools Courses have a total of 12 credits. They are envisioned to provide
students skills that enable them to work as professionals and scholars in the
field. The Courses include:

1) Introduction to Educational Research and Statistics - 4 credits

2) ICT and Skill Development (ICT, Communication Skill & Expository

Writing, Academic Writing & Research Proposal, Self-Development
including and Yoga) - 4 credits

3) Advanced Educational Research and Statistics - 4 credits

Teacher Education Courses have a total of 12 credits. They are intended to
provide students with focussed exposure and experiences. The Courses
include:

1) Trends, Issues, Innovations and Research in Teacher Education - 4 credits

2) Two Field Internships - 4 credits each

The Specialisation Courses (Taught Course & Practicum) have a total of 20 credits.
They are aimed for any one of the school levels/areas, such as elementary and/or
secondary and senior secondary, and further thematic specialisations/elective
clusters in thematic areas pertinent to that stage. The Courses include:

1) Context and Issues of Elementary Education - 4 credits

/ <Cai an@issn;e& f Secondary and Senior Secondary Education - l4 ',,l:eﬂl{S
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iv.

3) Current Practices in Education {one Course opted from Thematic Cluster A)

- 4 credits

4) Emerging Issues in Education (one Course opted from Thematic Cluster B)

- 4 credits

5) Advanced Methodology and Pedagogical Practices of Optional Subjects in

Secondary and Senior Secondary Education(one Course opted from Thematic

Cluster C) - 4 credits
The Dissertation has 8 credits.
The Viva Voces have a total of 4 credits.
* Dassertation Viva Voce - 2 credits

= Comprehensive Viva Voce - 2 credits

Thus, the Common Core Courses (Perspective Courses, Tool Courses, Teacher Education

Course and its Field Internships) in the M.Ed. Programme have an aggregate of 60% of

tota] credits (i.e. 48 credits) while the Specialisation Courses, Dissertation, Dissertation

Viva Voce and Comprehensive Viva Voce have an aggregate of 40% of total credits (i.c.
32 credits).

7.2 Semester-wise Course Summary of the Programme:

The Course Codes, Course Titles, Type of Course, Teaching hours per week and Credits

for all the Courses in the four Semesters of the M.Ed. Programme are summarised as

follows.
Teaching Total
Course Code Title of Course Type of Course hours Credits | Credits in
per week Semester
FIRST SEMESTER
Common Core Course
Advanced Philosophy of - Perspective Course
EDO10101 Education - Taught Course & 3 =
Practicum
Advanced Educational Fom];n;; Clg:fg;ize
ED010102 Psychology: Learning and poc 5 4
Development - Taught Course &
P Practicum 20
Common Core Course
Introduction to Educational - Tool Course
ER010103 Research and Statistics - Taught Course & 3 4
Practicum
Common Core Course
Trends, Issues, Innovations - Teacher Education
ED010104 and Research 1}1/’&:&@1 Course 5 4
Education / o OF 7= | - Taught Course &
\v AR " A0 Practicum f /
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ICT and Skill Development
-ICT Common Core Course 1
— Communication Skill & -  Tool Course 1
Expository Writing - Taught Course &
EDOIGI0S g i WhEinz i o 3 1
Research Proposal (Internal assessment only)
— Self-Development 1
including Yoga
SECOND SEMESTER
Common Core Course
Perspectives on - Perspective Course
ED010201 Education Studies = Taught Course & 8 4
Practicum
History, Sociology and Cclm];n on Ccn_’e Cotnse
ED010202 Political Economy of ) EEDECR¥CEOlISE 5 4
Education - Taug!'lt Course &
Praciicum
Advanced Educational Eomman C?l..e Cgl.[rse 20
ED010203 | Psychology: Individual - pceliiciCounse 5 4
Differences - Taughl. Course &
Practicum
Commoen Core Course
Advanced Educational - Tool Course
EDOI0201 | pesearch and Statistics - Taught Course & > 4
Practicum
Specialisation Core Course
EDotozos | Coniext and Issues of > Taught Course & 5 4
Elementary Education Practi
racticum
THIRD SEMESTER
Thematic Cluster A Specialisation Elective Course 5 4
— Current Practices in Education - Taught Course &
{one Course from Thematic Cluster A Practicum
shall be opted)
ED800301 Educational Evaluation
ED800302 | Educational Technology
EDB00303 | Guidance and Counselling
ED800304 | Higher Education
Thematic Cluster B Specialisation Elective Course 5 4
— Emerging Issues in Education - Taught Course &
(one Course from Thematic Cluster B shall be Practicam 2
opted)
EDS10301 Environmental Education
EDS10302 Inclusive Education
ED810303 Non Formal Education
Human Rights and
EREIDt Value Edu%:ation
Field Intemship in Primary
Schools, Primary Teacher
EDO10301 Education Instiwution, & Field Comlpon Core COI.HSC — 4
Site relevant to Cluster A & - Ficld Intemship
Cluster B
EDQIO302 | Dissertation———— Dissertation — g
EDDI0303 | Viva Vidcee o= = TEg 2\ Dissertation = 2 [ e

NN
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FOURTH SEMESTER

Common Core Course
Curriculum Development and - Perspective Course
ED010401 Transaction - Tauwght Course & 3 4
Practicum
Context and Issues of Specralisation Core Coursc
EDOL0402 | Secondary and Senior - Taught Course & 5 4
Secondary Education Practicum
Thematic Cluster C Specialisation Elective Course 5 4
- Advanced Methodology and Pedagogical = Taught Course &
Practices of Optional Subjects in Secondary Practicum

and Senior Secondary Education
{one Course from Thematic Cluster C shall

be opted)

ED820401

Advanced Methodology and
Pedagogical Practices of
Language Education —
English

ED$20402

Advanced Methodelogy and
Pedagogical Practices of
Language Education —
Malayalam

ED820403

Advanced Methodology and
Pedagogical Practices of
Language Education — Hindi

ED820404

Advanced Methodelogy and
Pedagogical Practices of 138
Language Education ~
Sanskrit

ED820405

Advanced Methodology and
Pedagogical Practices of
Language Education — Arabic

ED820405

Advanced Methodology and
Pedagogical Practices of
Mathematics Education

EDE20407

Advanced Methodology and
Pedagogical Practices of Science
Education

ED820408

Advanced Methodology and
Pedagogical Practices of
Sacial Science Education

ED&20409

Advanced Methodology and
Pedagogical Practices of
Commerce Education

ED8204010

Advanced Methodology and
Pedagogical Practices of IT
and Computer Science
Education

EDO10403

Field Intemship in Secondary

and Senior Secondary
Schools, Secondary Teacher Com!g] 01?1 (I.Tore CE],'"SG - 4
Education Institution, & Field |~ * o ‘nternsiup

Site relevant to Cluster C

EDO10404

Viva Voce Comprehensive = 2

TOTMEDITS FOR THE PROGRAMME 80

[ o0 =
/ =57 = Prof. Dr. BEENAKIMA MATHEW
PRINCIPAL .
ST. THOMAS COLLEGE OF
TEACHER EDUCATION
PALA

271128



MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

First Semester
COMMON CORE COURSE
ED010101 - ADVANCED PHILOSOPHY OF EDUCATION

Total Credits: 4 Total Hours; 90

OBJECTIVES OF THE COURSE:

On completion of this Course the student will be able to

¥

>

gain understanding of the philosophical origin/basis of education and its application for
the enhancement of educational quality.

be exposed to the concepts of philosophical inquiry and use them as a basis to all their
educational endeavours.

understand the reality of ultimate human concerns and the contributions of philosophy in
providing a base to them and develop capabilities for conceptual analysis of various
1ssues in the society from philosophical perspective.

develop a philosophical outlook for their personal life sitwations and in the handling of
the problems related to educational issues.

become aware of the contributions of the important philosophical schools to the theory
and practice of education.

realize the value basis of education, human rights problems and concerns of life and
implement it at life situations.

get acquainted with the process of validating information in different disciplines and
learn to use the knowledge as application to education.

get acquainted with the major Philosophical systems/schools and use them to recognize
issues that need understanding from ethical, epistemic, aesthetic and political
perspectives and their implications for education.

analyse critically postulates and vision of great thinkers and their educational
implications.

develop a deeper understanding of the major modern movements in educational
philosophies in the West and in India.

develop the capacity to do independent thinking and a deeper insight into the
philosophical roots and educational problems.

get stimulated to have their own independent and consistent view-point of a philosophy
which enable them to make effective decisions on educational problems or issues.

MODE OF TRANSACTION:

Lecture cum discussion, demonstration, group presentations, seminars, debates,
assignments, brain storming sessions, and peer group discussion, interaction with
communities, case study, survey and dialogue.

COURSE CONTENT:
Module One: Philosophical Perspectives of Education (20 hours)

d purpose, need for philosophical frame work, functions
g and critical. o

|
\ Prof. Dr. BEENAM/IA MATHEW
BSYLLABUS PGCSS — M .Ed. PRINCIPAL 20
ST. THOMAS COLLEGE OF
TEACHER EDUCATION

/” 28/128 PALA



2. Educational philosophy, concept, nature and scope, relationship between philosophy and
education and importance.

3. Conceptual analysis in education - freedom, authority, curriculum, discipline, learning,
training and instruction.

4. Modem concepts of philosophy: Logical analysis — logical empiricism and positive
relativism.

5. Knowledge - meaning and nature, types, sources, method of acquiring knowledge.

Module Two: Western Schools of Philosophy (25 hours)

6. Fields of Philosophical Enquiry - Metaphysics, Epistemology and Axiology — Meaning,
Scope and area of operation.

7. Idealism - Critical analysis of the metaphysical, epistemological and axiological aspects -
implications of this philosophy in determining the aim, cwrriculum and methodology of
education.

8. Natuoralism - Critical analysis of the metaphysical, epistemological and axiological aspects
- implications of this philosophy in determining the aim, curriculum and methodology of
education.

9. Pragmatism - Critical analysis of the metaphysical, epistemological and axiological
aspects - implications of this philosophy in determining the aim, curricelum and
methodology of education.

10. Existentialism - Critical analysis of the metaphysical, epistemological and axiological
aspects - implications of this philosophy in determining the aim, curriculum and
methodology of education.

11. Marxism - Critical analysis of the metaphysical, epistemological and axiological aspects -
implications of this philosophy in determining the aim, curriculum and methodology of
education.

Module Three: Indian Schools of Philesophy, Gita, Quran and Bible (20 hours)

12. Unique characteristics of Indian philosophies and its relationship with Indian culiural
heritage.

13. Comparative study of orthodox school of philosophy and heterodox school of philosophy.

14. Explore the metaphysical, epistemological and axiological aspect of Yoga, Nyaya and
Vedanta and their educational implications.

15. Critical analysis of Buddhism. Jainism and Charvaka School of philosophy.

16. Central theme of Bhagavat Gita, Quran and Bible and their educational implications.

Module Four - Philosophical Thoughts of Western and Indian Thinkers (15 hours)

17. Child Centered Education- Froebel and Maria Montessori. Critical Pedagogy - Paulo
Friere.

18. Deschooling Movement - Ivan Illich.
19. Craft Centered and Liberal Education — Mahatma Gandhi and Rabindranath Tagore.

20. Integral Education — Aurobindo Ghosh and Jiddu Krishnamurthy. ;B
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Module Five — Understanding Values (10 hours)

22. Meaning of values and their role in individual and social life.

23. Different aspects of values - ethics, morals, principles, rules, laws, customs and
traditions.

24. Value sources, Value Conflict, Methodology of teaching values.

25. Indian Concept of values; purushartha, self-realization, constitutional values.

26. Inculcation of values and role of education.

PRACTICUM (any two):

1. Study on the value system of the teachers or students in our educational institutions and
give suggestions.

2. Prepare classroom lessons using the philosophical concepts or value integration through
the curriculum.

3. Organize a debate/Seminar/Symposium/Panel Discussion on any one of the topics related
to Education for peace or Human Rights.

4. Conduct a critical analysis of the language Text books which apply schools of
philosophy.

RECOMMENDED REFERENCES:
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Santhi Publishers.

Anand, C. L. et al. (1993). Teacher and Education in the Emerging Indian Society. New Delhi:
NCERT.

Bali, DD. R. (1989). An Introduction to Philosophy. New Delhi: Sterling Publishers Private
Limited.

Banrs, J. A, (1996). Cultural diversity and education: Foundations curriculum and teaching (4th
ed.). Boston: Allyn and Bacon.

Bernd, P. (2000). The Modern Condition of Educational Thought. New Delhi: Gyan Publishing
House.
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Beyer, L. E. (Ed.) (1996). Creating democratic classrooms: The struggle to integrate theory and
Practice. New York: Teachers College Press.

Bhatt, 8. R. (1986). Knowledge, Value and Education: An Axiomatic Analysis. Delhi: Gain
Publishing House.
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Peters, R. 5. (ed.) (1975). The Philosophy of education. London: Oxford University Press.
Rubela, S. P. and Vyas, K. C. (1970). Sociological Foundations of Education in
Contemporary India. Delhi: Dhanpat Raj and Sons.

Seshadri, C. M. A. Khader & Adhya, G. L. (1992). Education in Values: A Source Book.
NCERT.

Slatterry, Patrick & Dana, Rapp (2002). Ethics and the foundations of education - Teaching
Convictions in a postmodern world. Allyn & Bacon.

Wall, Edmund (2001). Educational theory: philosophical and political perspectives.

- Pometheus Books.
Winch, C. (1986). Philosophy of human learning. London: Routledge.

Other recommended references:

Anweshika - Journal of Teacher Education, NCTE, New Delhi.

Documentation on Women, Children and Human Rights. New Delhi: All India Association
for Christian higher education.

EduTracks. Hyderabad: Neelkamal Publications Pvt. Ltd.

Human rights and values. Justice. M. Rama Jois, New Delhi: NCTE Publication.

Indian Educational Abstracts, NCERT.

Indian Educational Review. NCERT publication.

Journal of Educational Planning and Administration. New Delhi: NTEPA.

Journal of Indian education, NCERT.

Journal of Value Education, NCERT.

New Frontiers in Education. International Journal of education. New Delhi: Lok Bodhan
Kendra,

University News. New Delhi: Association of Indian Universities.
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

First Semester
COMMON CORE COURSE
ED010104 — TRENDS, ISSUES, INNOVATIONS AND RESEARCH
IN TEACHER EDUCATION
Total Credits: 4 Total Hours: 90

OBJECTIVES OF THE COURSE:
On completion of this Course, the students will be able to

YV VY YVYYY

understand the concept of development of teacher education
understand the concept of pre-service teacher education
comprehend the agencies for imparting pre-service education
understand curricular aspects of teacher education
comprehend the concept of In-service education

comprehend the agencies for imparting in-service education
understand the trends of research in teacher education

MODE OF TRANSACTION:

Lecture cum discussion, demonstration, group discussions, seminars, debates,
assignments, brain storming sessions, peer group discussions, interaction with
community, case study, survey, and collaborative strategies.

COURSE CONTENT:
Module One: Conceptual Framework of Teacher Education (25 hours)

1.
2.

4.

5.

Historical development of teacher education in India.

Pre-service teacher education — need, aims, theoretical and practical aspects at different
levels — Pre-primary, Primary, Secondary, Higher secondary and Tertiary levels.
Agencies of teacher education — National and State level - their role and functions: SCERT,
SIE, State Board of Teacher Education, University Departments of Education, NGOs and
Academic Staff Colleges - NIE, RIE, NUEPA, NCERT, CASE, NKC.

Rele and functions of International level agencies of Teacher Education — UNESCO and
UNO.

Modes of teacher education - face to face, distance and online,

Module Two: Trends in Teacher Education (15 hours)

6.

Pe

Quality in Teacher Education, State Vs. Private control of education, Employability,
Competency Based Education.

Impact of Privatization and Globalization in Teacher Education.

TQM in Teacher Education, Autonomy in teacher education, Benchmarking.
Professional ethics and accountability of Teachers. Recognition, Assessment and

L
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Module Three: Issues in Teacher Education {20 hours)

11. Teacher Development - Concept, Objectives, Berliner’s Stages of Development of a
Teacher.

12. A review on National and State Policies on Teacher Education.

13. In-service education— Concept, need, Innovati ve programmes for continuous professional
development of Teacher Educators.

14. Problems and issues in professional development of teachers — gender issues, issues of the
marginalized.

15. Challenges in Linking Teacher Education Institutions with Scheool & Community,
Government Agencies, Universities, Teacher Training Institutions.

Module Four: Innovations in Teacher Education (15 hours)

16. Models of Teaching — General Principles, Families of Models: Inquiry Training Model,
Synectics Model, Jurisprudential Inquiry Model, Direct Instruction Model.

17. Innovative Instructive Practices — Blended Learning, Gilly Salmon’s Five Stage Model,
Teaching & Learning Models: SE and 7E Models, Kolb’s Model and VARKs Model —
Instructional Design Models: ADDIE and ARCS.

18. Knowledge Management Strategies — SECI Model (Nonaka and Takeuchi); views of
Botsot.

19. Role of ICT in teacher education, virtual universities, MOQOC, e-resources: e-book, e-
journal, digital library, e-magazine.

20. Empowerment of teacher educators through technology: M-learning applications, webinar.

Module Five: Research in Teacher Education (15 hours)

21. Contributions of Shulman and Gage in Teacher Education.

22. Concept and strategies for making teacher as a Reflective practitioner.
23. Emerging Trends of Research in Teacher Education.

24. Methodological issues of research in teacher education.

25. Need and scope of Action Research in teacher education.

PRACTICUM: (any two):

1. A comparative study of the pre-service teacher education programme in primary, and
secondary levels in terms of duration, organization, transaction and evaluation.

2. Identify the challenges in present teacher education system and remedies.

3. Prepare arcport on ‘Best Practices’ prevailing in teacher education institutions.

4. Review of any two published research papers in Teacher Education.

RECOMMENDED REFERENCES:
Anderson, L.. W._ (1995). International Encyclopedia of Teaching and Teacher Education
(Second Edition). Elsevier Science Ltd. Oxford.

Caggart, G. L. (2005). Promoting Reflective Thinking in Teachers. Crowin Press.
Chaurasia, Gulab (2000). Teacher Education and_ Professional Organizations. Delhi: Authors

Press.
Chaurasia, Gulab. New Era '\tion. New Delhi: Sterling Publishing? Pvt.
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Dikshit, S. S. Teacher Education in Modern Democracies. New Delhi: Sterling Publishers Pvt.
Ltd.

Hammond, L. D. & Bransford (Ed.) (2005). Preparing Teachers for a Changing world.
Francisco: Jossey-Bass,

Hayson, I. J. & Sutton, C. R. Innovation in Teacher Education. US: McGraw Hill Book
Company.

Hitchcock G. & Hughes D. (1989). Research and the Teacher. London: Routledge.

Irivine, J. J. (2003). Educating teachers for diversity: Seeing with a Cultural Eye. New York:
Teachers College Press.

Joyce, B. & Weil, M. (2003). Models of Teaching (?m ¢d.). Boston: Allyn & Bacon,

Kuondu, C. L. (1998). Indian Year Book on Teacher Education. New Delhi: Sterling Publishers
Pvt. Ltd.

Lampert, M. (2001). Teaching Problems and the Problems of teaching. New Haven; Yale
University Press.

Longford, G. (1978). Teaching as a Profession. Manchester: Manchester University Press.

Mc Nergney Robert, F. & Herbert, Joanne M. (2001). Foundations of Education: The Challenge
of Professional Practice. Boston: Allyn and Bacon.

McClelland, V. A. & Varma, V. P. (1989). Advances in Teacher Education. Routledge: London.

Misra, K. S. (1993). Teachers and their Education. Ambala Canatt: The Associated Publishers.

Mohanty, 8. B. (1987). Student Teaching. New Delhi: Ashok Publishing House.

Murray, Frank B. (1996). Teacher Educator’s Handbook: Building a Base for Preparation of
Teachers. San Franscisco: Jossey-Bass Publishers.

National Council for Teacher Education (1998). NCTE Document. New Delhi. NCTE.

NCERT (20035). National Curriculum Framework. New Delhi: NCERT.

NCTE: Policy Perspectives in Teacher Education — Cr itique and documentation. NCERT: New
Deihi.

Panda, B. N. & Tewari, A. D. (1997). Teacher Education. New Delhi. New Delhi: APH.

Ram, §. (1999). Current Issues in Teacher Educarion. New Delhi: Sarup and Sons Publication.

Ramdas, V. Developing Training Competence of DIET and BRC Personnel through
Teleconferencing. RIE: Mysore.

Schon, D. (1987). Educating the Reflective Practitioner-Towards New Designs for Teaching
and Learning in the Professions. New York: Basic Book.

Sharma, M. L. (2001). Educating the Educator. Ambala: The Indian Publications.

Shrimali, K. L. Better Teacher Education. Ministry of Education, Government of India.

Singh, L. C. & Sharma, P. C. (1997). Teacher Education and the Teacher. Vikas: New Delhi.

Walker, R. & Adelman, C. A, (1990). Guide to Classroom Observation. Routledge: London.

Websites of NCERT, NUEPA, NCTE, SCERT, NAAC.
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

Second Semester
SPECIALISATION CORE COURSE
ED010205 — CONTEXT AND ISSUES OF ELEMENTARY EDUCATION

Total Credits: 4 Total Hours: 9¢

OBJECTIVES OF THE COURSE:
On completion of this Course, the students will be able to

» develop an understanding about elementary education and its allied concepts.
» analyse the feeder programmes of elementary education in the context of India.
» examine the history, vision and development of elementary education in pre-independent
and post-independent India.
» critically examine the role of different regulatory and monitoring agencies of education at
national, state and regional levels.
> comprehend the institutions, structures and initiatives for elementary education in India.
» critically examine the pivotal issues of contemporary India with respect to elementary
education and to prepare action plans.
» comprehend the curriculum and evaluation in elementary education.
» critically evaluate the international trends, national initiatives and national policies in
elementary education in the present context.
MODE OF TRANSACTION:
Lecture cum discussion, demonstration, group presentations, seminars, debates, panel
discussion, project, assignments, brain storming sessions, peer group discussion,
interaction with community, case study, survey and dialogue.
COURSE CONTENT:

Module One: Elementary Education: Framework and Allied Concepts (15 hours)

1.
2.
3.

4.
5.
6.

Elementary Education — Meaning, Objectives, Scope Vision and Mission.
Philosophical, Social, and Psychological Bases of Elementary Education

Constitutional provisions for elementary education — Articles related to elementary
education and their implications,

Right to Education and child rights — Background of 86th Constitutional Amendment.
ECCE as a feeder programme for Elementary Education and Role of ICDS.
Role of Home, Community and Mass media in child development.

Module Two: Development of Elementary Education (15 hours)

7.

Historical development of elementary education in India from 1813 to 1947, Gandhiji’s
Basic Education: A Critical Analysis.
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9. National Curriculum Framework 2005, National Curriculum Framework 2016, Kerala
Curriculum Frame Work 2007.

10. Priorities on Elementary Education as envisaged in 10th, 11® and 12th Five-Year Plans.

11. Management of Elementary Education — State vs Private control — Decentralisation of
Elementary Education.

Module Three: Systems, Issues and Concerns of Elementary Education (25 hours)

12. Systems and structural organization of Elementary Education in India.
13. Universalisation of Elementary Education — Issues and Challenges.

14. National Elementary Education Mission — Aims and Programmes, Quality Elementary
Education — Responsibilities and challenges of MHRD, NCERT, SCERT, DIETs, BRCs
and CRCs.

15. Role of NGOs and voluntary organisations, Elementary Education in the International

context
— UNESCO, UNICEF and UN Initiatives.

16. Education for All and Equalisation of Educational Opportunities — Challenges and
solutions — Hindrances of Elementary Education — Child labour — Child abuse — Gender
disparity — Marginalisation — Wastage and Stagnation.

17. Programmes and Initiative for Elementary Education — Critical evaluation of the outcomes
of the Government initiatives — Operation Blackboard (OB) — District Primary Education
Programme (DPEP) — Sarva Shiksha Abhiyan and Samagra Shiksha Abhiyan (SSA) —
National Programme for Education of Girls at Elementary Level (NPEGEL) — Kasturba
Gandhi Balika Vidyalaya (KGBV) — Lok Jumbish — Shiksha Karmi Project.

Module Four: Curriculum, Pedagogy and Evaluation in Elementary Education (20 hours)

18. Curriculum for Elementary Education — Principles and Maxims, Paradigms in
contemporary curriculun, Joyful Learning — Experiential Learning — Guided Learning.

19. Competency based Education — Importance of Life Skill education.

20. Methodology and Pedagogical Analysis of Elementary Education — Language,
Mathematics, Environmental Science, Art Education, Health and Physical Education.

21. Methods of Classroom transaction — to develop discovery approach in learning — to develop
presentation skills — to develop writing skills (story writing, poetry writing, and written
exam) — to develop performance skills (Drawing skill, Music presentation, Drama, Dance,
Physical activities) — to develop practical skills (experimentation and observation).

- Tools and Techniques of Evaluation at Elementary level — Continuous and comprehensive
Evaluation (Diaries related to each subject, unit test, performance evaluation and product
evaluation) — Longitudinal and Cross-sectional methods — Health Records — Anecdotal and
Cumulative records — Case study and other relevant techniques.

2
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Module Five: Contemporary Trends and Research in Elementary Education (15 hours)

23. Recent Researches on Elementary Education — An analysis of the status.

24. Inclusive education at elementary level — Challenges of bringing all children in the same
school with special reference to children with disabilities, children from weaker social,
cultural and economic backgrounds.

Quality Improvement of Elementary :ducation — Role of IT — Contribution of IT@School
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26. Elementary Education in the context of Globalization and Commercialisation — Issues
related to multicultural classrooms.

27. Teacher Education at Elementary level — Current practices for professional development of
practitioners and teacher educators — Initiatives of NCTE.

PRACTICUM (any two):

1. Prepare a questionnaire for evaluating curriculum for any standard at elementary level.

2. Prepare an innovative lesson transcript based on a subject at elementary level of your

choice.

Prepare a report on the recent research on curriculum development at elementary level.

4. Make comparative Study of two syilabi of standard 1 — Kerala State Government and
CBSE.

RECOMMENDED REFERENCES:

Aggarwal, J. C. (1993). Development and Planning of Modern Educarion. New Delhi, Vikas
Publishing House Pvt. Ltd.
Aggarwal, R. (2010). Elemnentary Guidance and Counselling. Shipra Publication.
Anderson, K. & Minke, K. (2007). Parent involvement in education: Toward an understanding
of parents’ decision making. The Journal of Educational Research 100 (5), 311-323.
Autin, Dan W. (2005). Teaching Social Foundations of Education: Contexts, Theories, and
Issues. Lawrence Erlbaum Associates.

Barrel, G. W. (2000). The twenty first century: the world at carrying capacity. Bioscience. 50,
363-368.

Bourgonje, P. & Tromp, R. (2011). Quality Educators: An International Study of Teacher
Competences and Standards. Education International, Oxfam Novib, Oxfam International.

Bruner, J. (1975). The Process of Education. London: Hardward University Press.

Chandola, R. P. (2003). The Real Problems of Indian Education. Jaipur: Book Enclave.

Coffey, Amanda (2001). Education and Social Change. Open University Press.

Cohen. J. E. & Malin, M. B. (2010). International Perspectives on the Goals of Universal Basic
and Secondary Education. Routledge.

Commitiee for Review of National Policy on Education, 1986 (1990). Ministry of Human
Resource Development, Department of Education, New Delhi.

Dash, B. N. (2003). Principles of Education. New Delhi: Neelkamal Publications Pvt. Ltd.

Dash, B. N. (2007). Curriculum planning and developmenr. New Delhi: Dominant Publications.

Delors, J. (1996). Learning the Treasure Within: Report of International Commission on
Education for the 21st Century. Paris: UNESCO.

Dewey, John (1916). Democracy and Education. New York: Macmillan,

Documentation on Women, Children and Human Rights (2000). New Delhi: All India
Association for Christian Higher Education.

Fountain, S. (1988). Learning Together — Global Education. New York: Stanley Thrones
Publishers Ltd, New York University.

Geoffrey, W. (1998). Durkheim and Modern Education. Routledge.

Gore, M. 8. (1994). Indian Educarion Srrucrure and Process. New Delhi: Rawat Publishers.
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Government of India (1986). National Policy of Education. GOL.

Government of India (1992, 1998). National Policy on Education, 1986 (as modified in 1992).

Government of India (1993). Learning without Burden. New Delhi: Ministry of Human
Resources Development (MHRD), Department of Education, Government of India.

Government of India (2009). The right of children to free and compulsory education act, 2009.

Government of India (2011). Sarva Shiksha Abhiyan — Framework for implementation based
on the Right of Children to Free and Compulsory Education Act, 2009.

John, L. (2002). Education and Social Change: Themes in the History of American Schooling.
Lawrence Erlbaum Associates.

Kabir, Humayun (1959). Education in new India. London: George Allen & Unwin Ltd.

Kalam, A. P. J. & Arun T. (2002). Wings of fire: an autobiography of A.P.J. Abdul Kalam. New
Delhi: A. P. J. Pub. Corp.

Kalam, A. P. J. (2006). Indomitable spirit. New Delhi, Rajpal & Sons.

Kaplan, L. & Edelfelt, R. A. (1996). Teachers for the New Millennium. California: Corwin.

Krishnamurti, J. (1992). Education and World Peace. In Social Responsibility. Krishnamurti
Foundation.

MHRD {(Government of India) (2000). Sarva Siksha Abhiyan: Programme for Universal
Elementary Education in India. Department of Elementary Education and Literacy.

Ministry of Educatton (1966). Education and National Development. Report of the Commission
(1964-1966), New Delhi, Government of India.

Mohanthy, J. (1988). Indian education in the emerging society, New Delhi: Sterling Publishers
Pvt. Lid.

Mukharji, S. (2007). Contemporary Issues in Modern Indian Education. Authors Press.

Mukherjee, S. N. (1966). History of Education in India. Baroda: Acharya Book Depot.

Naik, J. P. (1975). Elementary Education in India: A Promise to Keep. Bombay: Allied
Publishers.

Nath, Prem (1979). The Bases of Education. A Philosophical and Sociological Approach.

New Delhi: S. Chand & Company Ltd.

National Commission on Teachers (1983-85). Conuoller of Publications, Delhi.

National Commission on Teachers-1 (1983-85). Teacher and Society. Delhi, Government of
India Press.

National Council for Teacher Education (2009). National Curriculum Framework for Teacher
Education: Preparing Professional and Humane Teachers. (Member-Secretary, NCTR,
New Delhi, India).

National Policy on Education (1986). Ministry of Human Resource Development, Department
of Education, New Delhi.

NCERT (1998). National Curriculum Framework for Teacher Education. New Delhi: NCERT.

NCERT (2005). National Curriculam Framework for School Education. New Delhi: NCERT.

NCTE (1988). Curriculum Framework for Quality Teacher Education. New Delhi: NCTE.

NCTE (1998). Gandhi on Education. New Delhi: NCTE.

NCTE (2009). National Curriculum Framework for Teacher Education. New Delhi: NCTE.
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Ramachandran, Padma & Ramkumar, Vasantha (2005). Education in India. New Delhi:
National Book Trust.

Right to Education Act (2009). The Gazetre of India. New Delhi.

Robert, A. & Praeger, Dentler (2002). Practicing Sociology: Selected Fields Librarian’s Tip.
University Press.

Rose, James S. (1952). Groundworks of Educational Theory. George G. Harrap & Co. Ltd.

Sharma, R. N. & Sharma, R. K. (2006). Problems of Education in India. New Delhi: Atlantic
Publishers & Distributors.

Study Group on the Training of Elementary Teachers in India (1961). Ministry of Education,
New Delhi.

Tagore, R. (2003). Civilization and Progress. In Crisis in civilization and other essays. New
Delhi: Rupa & Co.

Taneja, V. R. (2003). Educational Thoughts and Pracrice. New Delhi: Sterling Publishers.

Torsten, H. & Postlethwaite, T. N. (1985). The international encyclopedia of education
research and studies. New York: Pergamon Press.

UNESCO (1960). Convention and Recommendation against Discrimination in Education.
UNESCO.

UNESCO (1998). Learning to Live together in Peace and Harmony. A UNESCO APNIEVE
Source.

UNESCO (2009). Policy guidelines on inclusion in education. UNESCO.

Wagner, Robert B. (1989). Accountability in Education. London: Routledge.
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

Third Semester
SPECIALISATION ELECTIVE COURSE
ED800301 - EDUCATIONAL EVALUATION

Total Credits: 4 Total Hours: 90

OBJECTIYES OF THE COURSE:

On completion of this Course, the students will be able to

YYVYVYVVYYVYY

familiarize the student with theoretical background of educational evaluation.

make students aware about the various functions of evaluation.

belp the students to understand the different models of evaluation.

make students familiar with tools and techniques of evaluation.

enable students to prepare quality test items.

develop competence in construction and standardization of various measuring instruments.
murture the skill in interpretation of data and test results.

make the future educators aware about major innovations in educational testing and
evaluation.

MODE OF TRANSACTION:

Lecture cum discussion, demonstration, group presentations, seminars, debates,
assignments, brain storming sessions, peer group discussion, interaction with
community, case study, survey and dialogue.

COURSE CONTENT:
Module One: Process of Evaluation (15 hours)

1.

Concept of evaluation - meaning and definitions, Taxonomy of educational objectives -
revised version of Bloom's Taxonomy, Different approaches to formulating objectives and
special learning outcomes, McCormack and Yager's Classification of Objectives.

Need and scope of evaluation. Functions of evaluation -Placement, classification, feedback
and motivation, prognosis, diagnosis, certification and assessment, interrelationship
between measurement and evaluation in education.

Differences among measurement, assessment and evaluation, scales of measurement.
Types of evaluation - Formative Vs. Summative, Diagnostic Vs. Prognostic, and Criterion
referenced Vs. Norm referenced.

Administering the evaluation programme - (Rapport, scheduling various types of
evaluation, student participation in evalvation) Competency based instruction and
evaluation.

Module Two: Models of Evaluation in Education (15 hours)

6.

Evalnation as a model for change, concept of models of evaluation, Need for evaluation
Models. — -
Types of evaluation Models ée" AT gent model and Goal free model)

Kirkpatrick Model (Adv anced Ie}zei S‘Kzﬁlv l"‘it‘ n — results Jevel, performance level, /
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Basic level of evaluation — Training level, Reaction level)

9. CIRO Model {Context evaluation, Input evaluation, Reaction evaluation, outcome
evaluation)

10. Stufflebeam’s CIPP Model (Context evaluation input evaluation, Process evaluation
Product evaluation).

Module Three: Tools and Techniques of Measurement and Evaluation (25 hours)

I1. Tools of evaluation - tests (intelligence, aptitude, creativity, performance tests).

12. Scales (different types), checklist, inventory, questionnaire, schedule - meaning and uses.

13. Techniques of evaluation - Interview, Observation, Self-reporting, projective techniques
— meaning and Uses.

14. Evaluation Instruments as a basis for staff development — Peer observation, Curriculum
Delivery systems, making staff development work,

I5. Developing achievement tests - Test items - Objective items (different types), descriptive
items (short answers and essay type), and guidelines for preparing various types of items,
merits and demerits of each type of test items. Classification of tests - oral Vs. written,
individual Vs. group, Achievement Vs. Diagnostic test, Standardized Vs. teacher made
test.

Module Four: Construction and Standardization of Evaluation Instruments (25 hours)

16. Characteristics of good evaluating instruments: Reliability - methods of finding reliability,
factors affecting reliability, validity - methods of finding validity, factors affecting
validity, objectivity, adequacy, usability, practicability, economy and norms.

17. Steps in the construction and standardization of tests and scales (Planning, designing, item
writing, scrutinizing and editing; preliminary tryout and item analysis, selection of items
for the final form, establishing reliability, validity.

18. Norms — (age, gender, locale, grade norms), Standard score, Percentile norm, T score, C
score, Stanine score.,

19. Sieps in administering tests to Groups of pupils, interpreting test results and other
evaluative data,

20. Factors and precautions to be considered in the interpretation and use of evaluative data,
Individual administration.

Module Five: Modern Trends in Educational Evaluation (10 hours)

21. Grading - concepts, types, merits and demerits, issues in grading; Semester system -
concepts, merits and demerits; Continuous internal assessment.

22. Question Bank — steps in the preparation, merits and demerits.
23. Continvous and comprehensive evaluation - concepts, merits and problems; Curnulative

record; Open book examination.
24. Online examination, web based assessment, uses of computers in various phases of
evaluation, electronic portfolios.
25. Conferencing in educational evalugtion=

ets, determining the purpose, preconference,

r—*-.

post conference, goal wttmcr,_ &WE’HE@ coonfrontational conferences, follow up
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PRACTICUM (any two):

1. Prepare an assignment on recent researches in Educational Testing and Evaluation.
2. Prepare any one evaluation tool.

3. Prepare an e-portfolio.

4. Prepare a soft copy of Question Bank on any topic of your choice.

RECOMMENDED REFERENCES:

Adams, G. §. & Torgerson, T. L. (1956). Measurement and Evaluation for the secondary
school teachers. New York: The Dryden press.

Bhatia, S. K. & Jindal, S. (2016). A rext book of Curriculum, Pedagogy and Evaluation. New
Delhi: Paragon International Publishers.

Bloom, §. B., Hastings, J. T. & Madans, G. E. (1971). Handbook on Formative and
Summative Evaluation of student learning. New York: McGraw-Hill Book com.

Borich, G. & Kubiszyn, T. (2013). Educational Testing and Measurement - Classroom
Application and practice. (4th Ed.). Texas: Harper Collins College Publishers.

Carey, A. M. (1988). Measuring and Evaluating School Learning. Boston: Allyn and Bacon.

Cronbach, L. J. (1970). Essentials of Educational Measurement. New Delhi: Prentice Hall of
India Pvt. Ltd.

Ebel, R. & Frisbie, D. (2003). Essentials of Educational Measurements. New Delhi: Prentice
Hall of India Pvt. Ltd.

Edwards, A. L. (1975). Technigues of Attitude Scale construction. Bombay: Feiffer and
Simeno Pvt. Lid.

Fitzpatrick, J. L., Sander, J. R. & Worthen, B. R. (2004). Programme Evaluation: Alternative
Approaches and pracrical Guidelines (3rd Ed.) Boston: Pearson

Freeman, F. (1962). Psychological Testing (theory and Practice). New York: Holt, Rinehart
and Winston.

Gay, L. R. (1996). Educational Research - competencies for Analysis and Application. USA:
Prentice Hall International (UK) Ltd.

Gronlund, N. E. (1965). Measurement and Evaluation in Teaching. London: Collier-

McMillan Ltd.
Kirkpatrick, D. L. & Kirkpatrick, J. D. (2005). Transferring Learning to Behaviour: using the

four levels to improve performance. San Francisco: Berret-Koehler.
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

Third Semester
SPECIALISATION ELECTIVE COURSE
ED$00304 — HIGHER EDUCATION

Total Credits: 4 Total Hours: 90

OBJECTIVES OF THE COURSE:

On completion of this Course, the students will be able to

>
»
»

»

explore the organizational structures of higher education and its role within our society.
think critically about current issues and problems in Indian higher education.

anticipate the future of higher education and the levers available to shape or change that
future.

understand the goals, norms, and practices of university.

understand the issues, problems and perspectives of universities in the changing global
scenario.

understand the pattern of administration, planning and management of higher education.
acquaini the recent trends and development in knowledge management in higher
education.

conduct research related to an identified issue or program in higher education,

MODE OF TRANSACTION:

Lecture cum discussion, demonstration, group discussions, seminars, debates,
Assignments, brain storming sessions, peer group discussions, interaction with
community, case study, survey, and collaborative strategies

COURSE CONTENT:
Module One: Higher Education in India (10 hours)

1.

Concept of Higher Education. The Indian System of Higher Education - Vision, Mission,
Objectives, Roles and Functions. Agencies Responsible for Higher Education.

Organisational Structure of Higher Education in India.

Higher Education as Envisaged in the Various Reports of Education Commission and
Policies. Constitutional provisions related to Higher Education

Module Two: The Issues and Challenges of Higher Education in India (25 hours)

4.

Problems and Solutions of Higher Education in India - Equality of Opportunity, Low
Quality of Institutions, Financing, Political Factor, Moral Issues, Gap in Supply and
Demand, Theory Oriented Syllabus and Challenges elevated by LPG.

Manpower Planning - Meaning, Need, Importance. Manpower Requirements for the
Expansion of Higher Education. Pr
Manpower Forecasts.
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6. Brain Drain: a Growing Threat in India. Causes, Consequences and Solutiens of Brain
Drain.

7. Issues, Problems and Challenges of Indian Universities.

Module Three: Administration, Autonomy and Knowledge Management in Higher
Education (25 hours)

8. Concept of University - Types of Universities and National Higher Educational
Institutions. Basic Functions of University.

9. Structure of University Administration - Responsibilities of Senate, Syndicate, Academic
Council, Board of Studies. University authoritics - Chancellor, Pro-Chancellor, Vice
Chancellor, Pro-Vice-Chancellor.

10. Marking/Grading System, Semester System, Credit and Semester System; Latest trends in
Evaluation system.

[1. Changing Roles of Universities in Teaching, Research, and Extension in the Context of
Social and Economic Development.

12. Concept of Autonomy in Higher Education - Meaning, Significance, Scope, Merits and
Demerits. Autonomous Universities, Autonomous Colleges, Deemed University.

13. Autonomy within the University - Academic, Administrative and Financial Autonomies,
Autonomy to the teaching departments.

14. Relevance and Application of Knowledge Management in Higher Education. Creating a
Learning Organization for Knowledge Workers.

15. Models of knowledge Management.

16. Effective use of ICT for Knowledge Management. Future of Knowledge Management in
a 21st Century Knowledge-Based organization

Module Four: Quality Management and Financing in Higher Education (15 hours)

17. Quality Management in Indian Higher Education. Need for Quality Enhancement in
Higher Education.

18. Authorities, Teachers and Students as Partners in Quality Management. Minimum
Qualification for the Appointment of Teachers in Higher Education. UGC regulations for
the Appointment of a Teacher. Performance Appraisal for Teachers and Administrators.

19. Assessment & Accreditation of Institutions of Higher Education - NAAC, NBA, NCTE.
Regulations of NCTE 2014.

20. National Testing Agencies and Schemes of Higher Education - UGC, NEUPA, RUSA,
ICSSR, CABE, AISHE

21. Financing in Higher Education, Source of Fund for Higher Education. Financial
Accountabilities of Universities. Central Grants to the Universities, and Colleges, Grants
in Aid to the State Universities and Colleges from the State Governments.

Module Five: Internationalization of Higher Education in India (15 hours)

23. Internationalisation of Higher EdugaGots itf I
Organisation Models for Internatioialisat]

< Rattonale, Approaches, Strategies and
ther Education. l 4
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24, Maintenance of International Standards in Higher Education. Competition from the
Emergence of Foreign Higher Education Institutions in India.

25. Academic Network and Alliances with Foreign Universities. Comparison of Higher
Education System in India, USA and UK.

26. The Changing Nature of Research in Higher Education. Need for Research in Higher
Education. Internationalisation of Higher education: A Research Area.

PRACTICUM (any two):

1. Conduct a diagnostic study on the performance of any one higher educational institution
in promoting soft skills.

2. Analyse the problems of higher education in India through a survey and give suggestions

to solve the problems.

Critical appraisal of administrative hierarchy of a professional institution of your choice.

4. Conduct a SWOT analysis about the performance of a Teacher Education Institution in
your locality.

w
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Kaveri Publishing House.

Dressel, P. L. & Mayhew, L. B. (1974). Higher education as a field of study: The emergence of
a profession. San Francisco: Jossey-Bass.
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Moonis, Raza & Nirmal, Malhotra (1991). Higher Education in India: A Comprehensive
Bibliography. New Delhi: Ashok Kumar Mittal Concept Publishing Company
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Singh, U. K. & Sudarshan, K. N. (1996). Higher Education. New Delhi: Discovery Publishing
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Tierney, W. G. & Hentsche, G. C. (2007). Growth, demand, and purpose in higher education.
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Vohra A. L. & Vahist S. R. (1998). Rural Higher Education. New Delhi: Aksharadeep
Publishing House, New Delhi.

Prof. Dr. BEENAMKSIA MATHEW
PRINCIPAL
ST. THOMAS COLLEGE OF
TEACHER EDUCATION
PALA

PROGRAMME STRUCTURE AND SYLLABUS PGCSS - M.Ed.

48 /128

91



MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

Fourth Semester
COMMON CORE COURSE
ED010401 - CURRICULUM DEVELOPMENT AND TRANSACTION

Total Credits: 4 Total Hours: 90

OBJECTIVES OF THE COURSE:

On completion of this Course, the students will be able to:

>

»
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v

understand the concept of curriculum and its various determinants explore the process of
curriculum development

analyse foundations of curriculum and different areas of curriculum. check for the
theoretical background of curriculum development

reflects on the models, approaches and issues in curriculum development check for the
critical evaluation on curriculum and curriculum development

analyse on approaches to curriculum, influencing factors on the effectiveness of curriculum
implementation

resolve the purpose of curriculum evaluation and evaluation of curriculum materials.
familiarize curriculum planning and organization — new trends in curriculum planning
understand how to select the materials and procedure for cumiculum planning and
organization

understand the importance of values, individual capacities, economic growth, and problems
in curriculum planning and organization

understand curriculum transaction in relation to its requirements, material and process

MODE OF TRANSACTION:

Lecture-cum-discussion, seminars, panel discussion, research journals, web based
students learning, group discussion, school visit, reports and community based resources.

COURSE CONTENT:

Module One: Nature, Principles and Determinants of Curriculum (15 hours)

L.
2.

B

Meaning, Definition, Nature and Components of Curriculum

Review of educational policies and recommendations on Curriculum (UNESCO, MHRD,
UGC, NCTE, NCF)

Principles, Stages, and Scope of Curriculum Development

Philosophical, Psychological and Sociological bases of Curriculum Development
Different types of Curriculum — Core, Activity, Interdisciplinary, Hidden, and Humanistic
Cuarriculum

Module Two: Theories of Curriculum (25 hours)

6.
7.

Curriculum as a product, process and praxis
Models of Curriculum Development — (Technical Scientific Models: Ralph Tylor model -

Hilda Taba model - Saylor, Aexangderand Lewis model) — (Non Technical - Non Scientific

40
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8. Humanistic Curriculum: characteristics, purpose, role of the teacher, psychological basis
of humanistic curriculum

9. Reconstructionist curriculum — characteristics, purpose, role of the teacher, psychological
basis of reconstructionist curricnlum

10. Issues in Curriculum Development - Centralized Vs. decentralized curriculum - Diversity
among teachers in their competence - Problems of curriculum load - Participation of
functionary and beneficiaries in curriculum development

Module Three: Curriculum Planning, Organisation, and Implementation (20 hours)

1l. New trends in Curriculum Planning

12. Selection of materials for organising the content - fostering individual as a productive
member of society - fostering moral, spiritual and aesthetic values - consideration of
economic growth

13. Selection and organisation of learning experiences — work experience, gender parity, peace
oriented values, health education, needs of children with disabilities, arts and India’s
heritage of crafts, environment related knowledge, use of local resources

14. Problems of curriculum organisation

15. Factors influencing the effectiveness of curriculum implementation - students, teachers and
instructional environment

Module Four: Curriculum Transaction (15 hours)

16. Curriculum transaction and its requirement - duration, intake, eligibility of students,
content, qualification of teaching staff, infrastructure and institutional facilities, classroom
climate and ICT

17. Cwiricular materials - text book, presentation of content, language, illustrations, episode,
stories and practice /exercise

18. Teachers Guide: its role in curriculum transaction

19. Collaborative/cooperative learning: meaning and its role in curriculum transaction

20. Issues related to curriculum transaction — gender and valuve education

Module Five: Curricnlum Evaluation, Reform and Research (15 hours)

21. Nature and purpose of evaluation — Metfessel Model of Evaluation

22. Tools and techniques of curriculum evaluation — Observation, Interview, Opinionnaire,
Project Work, Peer Evaluation

23. Issues in curriculum evaluation

24. Government interventions of curriculum reforms in Indian Context

25. Recent trends in Curriculum Research

PRACTICUM (any two):

1. Prepare a questionnaire for evalvating curriculum for any standard at secondary level.

2. Critical analysis of existing curriculum at various levels- elementary, secondary, senior
secondary.

3. Areport on the recent research on curriculum development

4. A comparative study of two syllabi- tate Government and CBSE.
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MAHATMA GANDHI UNIVERSITY
M.Ed. Degree (CSS) Programme

Fourth Semester
SPECIALISATION CORE COURSE
ED}10402 - CONTEXT AND ISSUES OF SECONDARY AND
SENIOR SECONDARY EDUCATION

Total Credits: 4 Total Hours: 90

OBJECTIVES OF THE COURSE:

On completion of this course, the student will be able to

» develop understanding about conceptual perspectives of secondary and senior secondary
education.
» examine the history, vision and development of secondary and senior secondary education
in the post- independent India,
»  critically examine the role of different regulatory and monitoring agencies of education at
national, state and regional levels.
» comprehend the institutions, structures, and initiatives for secondary and senior secondary
in India.
»  critically examine the issues of contemporary India with respect to secondary and senior
secondary education and to prepare action plans.
» comprehend the curriculum and evaluation in secondary and senior secondary education.
»  critically evaluate the international trends in secondary and senior secondary education and
the national initiatives and policies in the present context.
» analyse the impact of quality enhancement programmes and initiatives at secondary and
senior secondary levels and ICT implementation, teacher training and media influence.
MODE OF TRANSACTION:
Lecture cum discussion, demonstration, group presentation, seminars, debates, project,
assignments, brain storming sessions, peer group discussion, interaction with community,
case study, survey and dialogue.
COURSE CONTENT:

Module One: Secondary and Senior Secondary Education: Concept and Perspectives

1.
2.

(15 hours)
Secondary and Senior Secondary Education — Nature, Objectives, Vision and Mission.
Psychological and sociological perspectives of secondary education — Socio-emotional
competencies of the adolescents — Role of Secondary education.
Historical Development of Secondary and Senior Secondary Education in India in the post-
independent period with special reference to Kerala.
Aims, Objectives and Concerns prioritised in Commissions and Documents on Secondary
Education — Secondary Educa _mn Couumssmn 1953, Education Comrmssmn 1966,
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5. National Knowledge Commission — major recommendations with special reference to
Secondary Education, National Vocational Education Qualification Framework (NVEQF).

6. Constitutional Provisions for Secondary Education — Articles related to education and their
imphications.

Module Two: Programmes, Problems and Challenges of Secondary and Senior Secondary
Education (20 hours)

7. Programmes and Initiatives for secondary and senior secondary education — critical
evaluation of the government initiatives — SSA (Sarva Siksha Abhivan), RMSA Rashtriya
Madhyamik Siksha Abhiyan), SSA {Samagra Siksha Abhiyan).

8. Role and responsibilities of DPI and Directorate of Senior Secondary education.

9. Allocation of funds for Secondary and Senior Secondary Education.

10. Psycho-social problems of students at secondary level — Social sensitivity — Gender
concerns — Cyber Ethics — Sex education — Health and Hygiene — Social abuses: drugs and
alcoholism.

11. Problems of differently abled — Challenges of inclusive education.

12, Universalisation of Secondary education in India with special reference to Kerala, Open
Schools, Equalisation of educational opportunitics at secondary level.

Module Three: Curricolom and Evaluation in Secondary and Senior Secondary
Education (20 hours)

3. Philosophical, Psychological and Sociological bases of curriculum development at
Secondary and Senior Secondary level.

14. Skills development among Secondary and Senior Secondary school studenmts —
Life Skills — Additional Skills Acquisition Programme, Role of professional management.

15. Role of teachers and PTA as functionaries and bencficiaries of curriculum.

16. Classroom testing and Evaluation — Quantitative and Qualitative Perspectives — Recent
trends in evalmation — CCE, Online testing, Performance based evaluation and
Collaborative Evaluation.

17. Competency based Education and Curriculum.

Module Four: Quality Perspectives in Secondary and Senior Secondary Education

(20 hours)

18. Quality education in Secondary and Senior Secondary level — Initiatives of MHRD,
NCERT, SCERT - Role of NGOs.

19. Local and Global resources for Quality enhancement at Secondary and Senior Secondary
levels.

20. Quality enhancement through ICT- Integrating Techmology at Secondary and Senior
Secondary levels — Role of IT — Contribution of IT@School Project — National Programme
for Technology Enhanced Learning (NPTEL) — E-patasala — Sakshat — National Repository
of Open Educational Resources — National Mission on Education through ICT (NMEICT).

21. Quality and Qualification of Teachers — Teacher Education at Secondary and Senior
Secondary levels — Recent Initiatives of SCERT, NCERT and NCTE.

22. Institutions and systems of secondary education at national and local levels — different
school systems at government and private sectors. >
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Module Five: Recent Trends and Research in Secondary and Senior Secondary Education
(15 hours)

23. Technology based learning models — Problem based learning — Virtual Learning — Web
based Learning.

24. Type of Media and Interactive Technologies — Multimedia — Teleconferencing — Video
Conferencing — Web Conferencing.

25. New horizons in educational technology — Cloud computing, Game-based learning,
Augmented reality, E-twinning, Digital workplace.

26. Need and Importance of research at secondary and senior secondary levels — relevant areas
— Curriculum, Teachers and Practices,

27. Educational Development Index — Components and Indicators.

PRACTICUM (any two):

1. Prepare areport based on the over use of technology among secondary or senior secondary
school students.
2. Conduct a comparative study on the Enrolment and results of students at secondary schools

in your locality (preferably 100 or 120 standards).

3. Conduct a survey of the accessibility of school facilities for universalisation of secondary
education (compare the public and private sectors).

4. Conduct a debate/seminar/panel discussion on the socio-emotional issues of the students at
secondary or senior secondary level.
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B. Interaction with eminent personalities

Mr P. R. Raveendran Niar (Mr. Ravi Pala) Pala, the former Municipal
commissioner, interacted with students and shared his knowledge and experiences
about different school systems on 25 March 2023. He discussed the education

system as it was during his education and how it is now.

C. Seminars/ Webinar

i) A talk by an experienced teacher, Prof. Tommy Cherian - The Yonth
Empowerment Programme on 20 December enlightened the students
about the norms and standards of the school system,
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if) National Semnar organisd by Mar Augusthinose College Ramapuram: The
Seminar on National Education Policy 2020 at Mar Augusthinose College
Ramapuram,on 17 June 2022, served as a valuable platform for students and

educators to grasp the intricacies of the new policy.
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iii). Webinar on NEP2020- The college organised a national online seminar to

acquaint students with the National Education Policy (NEP) 2020,
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IQAC organised a webinar on National Education Policy 2020: Challenges
and Concerns on 27% August 2020 at 2.00 PM through Google Meet. Dr. T. C.
Thankachan, Associate Professor, St. Thomas College of Teacher Education, Pala,
was the resource person for the programme. The programme's core was to
recognise the highlights and challenges of National Education Policy 2020 in
transforming the Indian educational system. Dr. Sr. Beenamma Mathew, the
Principal of St. Thomas College of Teacher Education, Pala welcomed the group.
Dr. Shajimon P. P., Assistant Professor, St. Thomas College of Teacher
Education, Pala, introduced the theme. Successful partictpation was ensured, and a
discussion was about the future of teacher education in India. The queries and
doubts of the participants were clarified and discussed accordingly. The meeting
ended with a vote of thanks by Dr. Lavina Dominic, Assistant Professor, St.
Thomas College of Teacher Education, Pala.
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FAMILIARIZING THE DIVERSITY IN SCItOOL SYSTEM IN IND1A

India. with over 1.3 million schools, over 8.7 million primary and secondary teachers
and more than 260 million enrolments. is home to the largest and most complex education
svstem in the world. Imagine a vast and vibrant classroom, where ancient wisdom heets
rx;odem needs. This is the story of India's educational system, a journey that stretches back
centurics. In the beginning, there were gurukuls, residential schools where students learned not
just from books, but from life itself. Fast forward to today, and classtooms hum with activity
as students prepare for a globalized world.

The National Education Policy 2020 is a new chapter, one that emphasizes creativity,
problem-solving, and real-worid skills alongside core subjects. It's a vision for classrooms that
empower students to become not just literate, but well-rounded individuals ready to take on the

foture.

Levels of School Education in India
India's school system follows a K-12 model, encompassing kindergarten to grade 12.
* Pre-Primary (Age 3-6): Optional programs like preschool and kindergarten focus on
play-based leaming and development of foundational skills.
* Primary Education (Age 6-11, Grades I-5): Mandatory under the Right to Education
Act. Introduces core subjects like math, science, social studies, and languages (typically
Hindi and English).
+ Secondary Education (Age i]-M, Grades 6-8): Also mandatory, expands on core
subjects and may introduce new ones.
Upper Secondary Education {Age 14-18, Grades 9-12): Students choose academic
Streams (Science, Arls, Commerce) or vocational options based on their interests.
Public exams at Grades 10 and 12 determine eli gibility for higher education.

Functioning of various Boards

Indias school education system operates with a unique structure involving multiple
boards, cach with its own role and reach,

National Boards:

©  Centrad Board of Secondary Education (CBSE): A government body under 1€

- . -
Ministry of Education, CBSE sets curticulum, conducts exams, and affilidt®

3 ¥ 4 . . e
e, It's known for its standardized approach and focus of cor

-
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o Council for the Indian School Certificate Examinations (CISCE): An
independent, non-government board, CISCE offers a more holistic curriculum
with emphasis on project-based learning and a wider range of subjects.

s State Boards:

¢ Each Indian state has its own education board that governs schools within its
borders. These boards develop eurriculum aligned with the state's specific needs
and languages. This ensures some regional relevance but can lead to variations
in difficulty and content compared to naticnal boards.

+  Open Schooling:

o The National Institute of Open Schooling (NIOS) provides flexible and open
education opportunities for students who cannot atterd regular schools. NIOS
offers courses for secondary and senior secondary levels, allowing students to
learn at their own pace.

How it Works:
+ Schools choose to affiliate with a specific board based on factors like curriculum, exam
pattern, and their educational philosophy.
+ Each board has its own governing body that sets curriculum guidelines, develops
textbooks, and conducts examinations.
« Students enrolled in affiliated schools prepare for board exams set by their chosen board

at the end of Grades 10 and 12. These exams determine eligibility for higher education.

Functional Differences of School Boards

India's school system offers a diverse landscape with multiple boards, each catening to
different educational approaches.

Curriculum:

» CBSE & CISCE: These national beards have a more standardized curriculum with a
focus on core subjects like rﬁathematics, science, and soctal studies. CBSE may have a
slight edge in preparing students for national competitive exams.

= State Boards: These boards have more flexibility in curticulum design, often
incorporating regional languages and local contexts, Difficuliy levels and content can
vary compared t¢ national boards.

Examinations:
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FAMILIARIZING THE DIVERSITY IN SCHOOL SYSTEM —PORTUGAL

Development of School Educaiion System in Portugal

Portugal's school system has cvolved significanty over time, with reforms aimed at
modernization and inclusivity. The system has transitioned from traditional models to more
comprehensive approaches, focusing on universal access to education, Educational context
educational outcomes in the Portuguese education sysiem have improved but there remain
challenges in terms of grade repetition and disparities between regions in the past three decades,
the Portuguese education system has witnessed significant improvements. The share of 25-64-
vear-olds in Portugal who completed at least secondary education increased from 20% in 1992
to 47% in 2016 and 55% in 2019. The upper secondary out-of-school rate decreased from 17%
in 2005 to less than 1% in 2019, the lowest rate ameng OECD countries, In addition, at least
90% of the students aged 4 10 17 were enrolied in education in 2019, while in 2010, at least
90% of the students aged 4 to 14 were enrolled in education.

Furthermore, 15-year-old students in Portugal saw significant improvements in their

reading, mathematics, and science abilities as measured by the QECD Programme for
Intemational Student Assessment (PISA) between 2006 ard 20135, although there was a slight
decrease in reading and science in 2018. In reading, the score increased from 472 in 2006 to
496 in 2015 and 492 in 2018; in mathematics, it increased from 466 in 2006 to 492 in 2015 and

remained stable in 2018; in science, it increased from 474 to 501 in 2015 but decreased to 492

in 2018. In 2018, the score of Portuguese students was close to the OECD average in all
subjects. However, the Portuguese education system still faces considerable challenges. For
example, grade repetition is a major concern in Portugal. In PISA 2018, 26.6% of 1 3-year-old
students reported having repeated a grade at least once in either primary or secondary
education, which places the country considerably above the OECD average of 11%. There are
also significant variations between regions. For instance, in 2019 there were on average 7.9%
early school leavers in the Centre, but 19.9% in the Algarve. Nearly all students are enrolled in
mainstream schools, which are increasingly divetse, but students’ backgrounds have a
significant impact on outcomes According to PISA 2018, on average across OECD countries.
13% of students had an immigrant background, compared 1o 10% in 2009. In Portugal, about
7% of siudents had an immigrant background in 2018, up t‘rpm 5% in 2009, The High
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Pornugal, an exeeptionally high rate of students with special education needs (SFN}
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mainstream schools. The latest available data show that. in 2018, 98.9% of students y;
were entolled in mainstream schools. while 1hr_a remaining 1.1% of students were enr
prvate special sehools.

Functioning of Yarious Boards of School Education:

Partugal has several boards responsible for different educational levels, including basic
secondarv. and higher education. Each board oversees curriculum dcvelopmem, ieache;
raining. and assessment within its jurisdiction.

In Portugal. the education system is overseen by various boards and entities, each with its owg
roles and responsibilities. Here's an overview:

1. Miaistry of Education: The Ministry of Education is the highest authority responsipje

for education policy and regulation in Portugal. Tt sets the overall Framework for

education in the country, including curriculum standards, assessment policies, and

educational goals.

2. Provisional Boards of Education (ConselhosProvisorios de Educaciio): These ae
temporary bodies established during transitional periods or in situations where there's
a need for immediate governance in educational institutions. They typically consist of
representatives from the government, teachers, parents, and sometimes students.

3. School Boards (Conseclhos de Escola): School boards are decision-making bodies

within individual schools, They often consist of teachers, parents, students {(in higher
gmdes), and sometimes community members. School boards are responsible for matters
such as budget allocation, curriculum decisions, and school pelicies. They play a crucial
role in fostering community involvement in education.

4. Private School Boards: Private schools in Portugal are often governed by boards of
directors or trustees. These boards are responsible for the overall management and
administration of the school, including hiring staff, setting tuition fees, and ensuring
compliance with legal and regulatory requirements. Private school boards may als0
include representatives from the school's parent body or other stakeholders. ‘

5. Public School Boards: Public schools in Portugal are typically overseen bY thelt

respeciive school boards, as mentioned earlier. These boards operate within 1.h¢

framework set by the Ministry of Education and are responsible for managing 1€ 2

’ 5 . . il
the public school, including educational programs, budgeting, and stafl managem®
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Rosmy Mathew, Alumnj

Dol Quatar

I'am working as teacher and activity coordinator in the Mathematics Department of 1
Layola International School. Doha Quatar.

Layola International School. founded in September 2014 in Al Nasr, Doha Qatar, offers
holistic education within a nurturing environment. Following the CBSIE curricalum, our locus
is on developing students® overall personality through comprehiensive facilitics and a natural
campus setling. We prioritize physical activitics to faster a love for lcarming. Safely measures
include CCTV surveillance, fire alarms. regular drills, and a well-equipped nurse room for first
aid care.

We also have a reading roomn with Library facilizy provided to the students, to improve
in their reading skills. Transport facility is provided by the School and every bus is supervised
by a bus attender while travelling.

Our curriculum integrates the latest global insighs, employing both formative and
summalive assessments for continual evaluation. Empowering students to devise their own
success s(rategics, we prioritize confidence-building to enhance their overall growth. Aligned
with CBSE and international standards, our approach emphasizes early leamning goals and
value-based education guidelines from MOEHE. Qatar, fostering a positive atmosphere for
hohstie student development.

At LIS, KG and Primary levels utilize diverse assessment methods. such as class tests,
monthly tests, biannual periodic tests. and half-yearly and annual exams. 10 monitor student
progress comprehensively. Promotion is contingent upon continual assessment, with
workshests and assignments used for regular progress monitoring. Ipsative assessment is
pivotal. enabling students to compare current performance with past scores. Our core objective

is 10 respect the needs of students, parents, and staff. ensuring equal opportunities for ail

evoid of discrimination. We prioritize a supportive environment conducive to
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United Kingdom

The British curriculum which cstablished in 1988 is one of the most widely used
educational systems in the world. Schools from Madrid to Manila choose the British curiculum
because they believe it as the best choice for providing their students with a first quality
education. The UK education system is apparently student-centred and well balanced, giving
emphasis on both breadth and depth of the subject matter. The curriculum structures the
learning in such a way that guides students through a variety of subjects including not only the
core subjects such as Maths, Science and Literature but also the Arts, Humanities and more.

Generally the UK education system has five stages of education - Early years, Primary
years, Secondary education, Further education and Higher education. Education is compulsory
for all children in UK between the ages of 5 {4 in Northem Ireland) and 16. The education
system in UK is also known for its research intensive universities and a strong focus on STEM
(Science, Technology, Engineering and Mathematics) subjects. The curriculum is designed to
provide all round education for a student focusing on academics and on personality
development as well. The students are encouraged to develop critical thinking, problem-solving
and analytical skills in the curriculum.

An educator should peep into the UK education system during his/her studies. This
docurnent gives you a brief idea about the system of education in the UK. The document

contains different types of schools in UK, the education system in UK schools, the assessment,

the standards and norms of the education System and difference between the Indian education
system and the UK education system,

Types of Schools in UK

In UK at both primary and secondary levels, there could be several different types of schools

'and colleges from state-funded free schools and academics to te

chnical colleges and private
ogls. All children in UK aged between 5

and 16 are entitled to g free place at a state school

e
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D. A Look at the Diverse School System

A reference material prepared by the college to familiarizing the diversity in

school system (i)in India, (ii) Different Countries and (iii) Experiences of

Alummni in Abroad

The students are provided with soft copies of the material and collected their feed

backs.

Name of the Student

Linta Eldos

Sivani SaiA S

Reflections

Each country has its own education system. There
are similarities as well as differences between the

education systems in different countries. Countries

differ in teaching methods, assessment practices

etc. It gives ideas about government-led education

systems in each country along with their policies.

Studying education across nations is fascinating,
revealing diverse teaching approaches and cultural
attitudes. It highlights where some countries excel,
broadening our global education understanding.
The book emphasizes government-led education's
importance, covering areas like uniformity and
vocational training.
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Elizabeth Cyriac The div;s_fty in school systems actoss the world is

vast, ranging from highly centralized and

standardized systems to decentralized and flexible

ones, Countries differ in their educational

philosophies, teaching methods, assessment

practices, and even in the age at which children

start formal schooling. Cultural norms, economic

conditions, historical factors, and government

policies all play significant roles in shaping the

unique characteristics of each nation's education

system.

Ajina Joseph Educational practices followed by different

countries has different approaches to education

influenced by cultural andhistorical factors. It may

vary in terms of centralisation and curriculum

focus. Finland and Denmark stand out for their

student-centered approaches, emphasizing

creativity, critical thinking, and equality. Despite

differences, all these countries prioritize providing

accessible and quality education to their citizens,
albeit  through  different frameworks and

methodologies.

Sradha Meria Babu

From Portugal's reforms fostering modernisation

and inclusivity to Finland's renowned emphasis on

equity and innovation, each nation offers distinct

approaches to education. Appreciating these diverse

systems_- highlights the significance of global
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perspectivcsE shaping educational practices. The

perspectives of educators who have worked in

various countries offer valuable insights into this.

The book offers a good analysis of global education

Meriya Veronica Sam

systems, showcasing diverse priorities like

uniformity, national identity, and preparing

individuals for a globalized world. It underscores

the significance of government-led education,

addressing core areas such as multilingualism,

special education, and vocational training, with

notable examples.

Ancymol Joy

The book that explores education practices from

various countries sounds fascinating. It could offer

valuable insights into  different  cultural

approaches to learning, teaching methods, and
educational philosophies. It highlights areas where

certain countries excel and others could learn

from,

fostering a broader understanding of global

education systems. It helps to explore the diverse

perspectives it

presents.

The document A look at the diverse school system’

was very informative.Each country has its own

priorities in school system . The school system in

fascinating, It focus on all
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round development of individual giving more

importance to co curricular activities.

There are considerable similarities as well as "

differences in the education system of various
countries. In almost every country, education is in
the hands of the government. Most countries "
follow a similar education system and provide

quality education to all. Core areas like I

multilingualism, special education etc are properly
addressed. In several countries, the vocational I
aspect of education is given a top priority. It is

remarkable that countries like Germany are

prioritising adult and continuing education.

! Pearl Annie Sen

’ Sona Alex

Ajﬁ
|

Merrin Ann Philip
il
|
1

Diverse school inclusivity,

cultural

systems promote

understanding, and varied learning approaches,
enriching education and preparing students for a

globalised world.

The different school systems will help us to have a

greater insight into education and its various

aspects.

School systems vary widely across different

countries due te cultural, historical, and

socioeconomic factors. Approaches to curriculum,

teaching methods, and resource allocation differ

significantly. My personal favourite is Finland's
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education system.Finland's education system is

often regarded as one of the best in the world, and

it's known for its focus on equity, high-quality

teaching, and innovative practices. It prioritizes

equity, individualized leaming, and teacher

professionalism, which have contributed to its

success on the global stage.

|
—
i:

It was a fascinating glimpse into the diverse

education systems worldwide, offering insights

into varying approaches to teaching and learning. Tt
highlighted the strengths and weaknesses of each
system, shedding light on how cultural, societal,

and economic factors shape educational

13 Nayana Babu
1
|
philosophies and outcomes.

Riya Treesa Royce

A look at the diversities in school systems across

the world provided insights into the various

approaches, priorities, attitudes and uniqueness of

educational experiences in different countries.

Portugal's educational system is characterized by a
commitment to providing inclusive, high-quality

education that prepares students for success in a

rapidly changing world.
Canada is often regarded favourably for several
reasons: High-Quality Education, Equity and

Inclusivity, Decentralized System with Local
Control, Bilingualism and Multiculturalism, Strong

Emphasis —on_ Student Well-Being, Teacher
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Professionalism and Training, Community

Engagement and  Parental  Involvement,

Adaptability and

Resilience.

The French education system boasts a strong

foundation in academic achievement, fostering

critical thinking and a well-rounded knowledge

base. The Swiss education system is characterised

by diversity, equality, and flexibility.

Bahrain is the first Gulf country to start developing

education.

Australia's  education  system  increasingly

emphasises the development of global competence

and citizenship skills, preparing students to thrive

in an interconnected world.

Denmark's education system focuses on problem-

solving, collaboration, and group work rather than

memorisation and formal tests. Compulsory

education in Gemmany is a fundamental

commitment to ensure every child receives an

education.

The Finnish education system emphasises

equality, providing equal opportunities for all

students regardless of socioeconomic background

or location.

Ginse Jose

The world's education systems are as diverse as the

countries-themselves. Each country has its own

L
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education system. Each system has strengths and

weaknesses, and no one-size-fits-all approach to

education exists. The study of diversities in the

school system helps to explore the diverse

I“

E. Interaction with Alumni

perspectives it presents

This diversity is fascinating. It highlights how

countries prioritise different aspects of education.

Some value uniformity and national identity, while

others focus on fostering well-rounded individuals

who can thrive in a

globalised world.

The college has been arranging interaction with alumni who are/were
working in schools in different parts of India and abroad every year. Alumni
interactions helped students learn about the diversity of school systems in

India and abroad.

i) A talk on the CBSE, ICSE school boards, and education system of

the Republic of Maldives was held by the college IQAC for the final
year students on 31 March 2021

The program featured interactive sessions with two educators representing
distinet school systems. Mr. Benny George, Principal of Sanjos Public School,
Choondacherry, shared his expertise on the Indian education system, likely
delving into topics like the CBSE or state board structures, Complementing

this perspective, Mrs Chinchu Anthony, a teacher from Addu High School in
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the Maldives, offered insights into the unique educational landscape of her
island nation. This exposure to diverse approaches to education equips future
teachers with the adaptability and knowledge to effectively navigate

classtooms that encompass a variety of backgrounds and learning styles.

}

is

FeS 31 March 2021
10 am

-

5 St. Thomas College of Teacher
: Education, Pala
IQAC

Diversities in School Systems

ObjectiveTo familiarise teacher trainees with the diversity in school systems
in India and abroad

RESOURCE PERSONS

Venue:
Seminar Hall

Senny George Chinchu Antony
Pl:t;iupil Teacher in Addu High ;
Sanjos ¢ School School, Republic of Dv. Lavina Dominic
Dr. T C Thankachan Choondacherry. Maldives. IQAC Coordinator

Principal
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I

2017-19 batch students interacting with Sri. Francis Punchakkunnel- Our
First Batch Student

ii). A Virtual Interaction with St. Jude's Convent School, Nakodar, Punjab held
on 31 March 2021, 6pm.
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St. Thomas College of Teacher
\_/ Education, Pala
A IQAC

Diversities in School Systems

i'\ Dbfechve To familiarise teacher trainees with the diversity in school systems
in India and abroad

RESOURCE PERSONS

#%2 31 March 2021
o 6pm

Google Meet

! Se.Divys F.CC. Mansi Chhahra
'Y Principal of St. Jude's St judes Convent Schoot, [T
Convent School, Nakodar Nakodar Dr. Lavina Dominic

Pr. TC Thankachan

Principel 1QAC Coordinator

This session aimed to equip teacher trainees with a broader understanding of the
varied educational systems in India. The program featured interactions with
representatives from St. Jude's Convent School, Nakodar, Punjab. Sr. Divya F.C.C,
the school's Principal, likely shed light on the administrative structure and approach
followed by the institution. Complementing this perspective, Ms. Mansi Chhabra, a
teacher at the school, could have provided firsthand experience on curriculum
implementation and classroom dynamics within their specific context. This exposure
to diverse practices within the Indian education system helps prepare future teachers

to be adaptable and effective educators in a multlcultural classroom environment
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H. International Faculty Sharing Programme

India and Nigeria

.'—~._~-’l-r-_h__-',l‘
;ﬁll ST.THOMAS COLLEGE OF TEACHER EDUCATION.
ey PALA

EEasr KOTTAYAM (Dt.) - 686575, KERALA, INDIA
- Re-accredited at A Grade by MAAC
Atfilisted 1o Mahatma Gandhi University, Kottayam, Kerala, India
E-mail : stcapala@gmall.oom | Website: stcie.acn

INTERNATIONAL FACULTY

SHARING PROGRAMME

INDIA AND NIGERIA

TEACHER PREPARATION: PERSPECTIVES

br. T.C. Thankachan Dr. Bernedette U.Cornelius-Ukpepi

Date & Time:

02/06/2021 (Wednesday)
2.30-3.30 p.m. (IST) 10.00-11.00 a.m. (NIGERIA)

ST. THOMAS COLLEGE OF
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Dr Alex George (You)

Dr. Pratheesh Abraham >
Bernedette Cornelius-Ukpepi >
Dr. T.C. THANKACHAN >

Others in the meeting (69)

o Agie mol Salas >
L

@ <

The International Faculty Sharing Programme held on Wednesday, June

. Thomas College of Teacher

f

2nd, 2021, fostering collaboration
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Education (STCTE) in Pala, India and the University of Calabar in Nigeria. The
resource person Dr. Bemedette U. Cornelius-Ukpepi described the educaton

system of Nigeria and the procedure of preparation of teachers.

i) India and Nigeria

ST.THOMAS COLLEGE OF TEACHER
EDUCATION. PALA
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The program offered a unique chance for all teacher education students to gain a
comparative perspective on educational practices in India and Nigeria. The exchange of
ideas between the Resource Persons and the audience centered on effective pedagogical
methodologies, curriculum development strategies, and the paramount importance of
fostering critical thinking and fostering a spirit of innovation within the student body. The
program enriched the understanding of 21st century education for all participants.

L Documentary Video

National Education Policy 2020 is the first education policy of the 21st century and
aims to address our country's many growing developmental imperatives. The EBSB club
of St.Thomas College of Teacher Education, Pala, prepared a video on 6th June 2021,
highlighting the revamping of the educational structure from the lower level to the higher
Level. https://www.youtube.com/watch?v=xzzhZh1G1Wo&t=40s
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Documentary on NEP 2020
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J. Practicals and Practicum

a. BEdProgramme

1) Analysis of prevailing assessment practices in schools

2) Compare and Contrast the Evaluation Systems in the School Leaving
Examinations of STATE, CBSE AND ICSE (203).

3) Critical Analysis of Education Policies of Central and State

Government
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ST. THOMAS COLLEGE OF TEACHER EDUCATION

PALA
Estd. 1967

TWO YEAR B.Ed. PROGRAMME
2322 - 2024
(CREDIT & SEMESTER SYSTEM WITH GRADING)
RECORD
COURSE CODE OF PRACTICALS: EDU 206.1

NaME: CATHSFANGE Dast

COURSL COPBE OF CORFE COURSES.  EDU 293
STHEAM: MMATHEMATISS _ EREcATGr .

REGNO:, 223272 Hp 12076
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|
EDU 206-1 ANALYSIS of PREVAILING ASSESSMENT |
PRACTICES IN  SCHOOLS

TITNTRODUCTION
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Assessment refers to collecting information on the progress of learners’
learning using a variety of procedures, and evaluation refers to making
Judgments on the basis of the information collected. The practicum helped
students to understand different evaluation practices in different educational
systems during exams. It also helped them to get an idea about the advantages
and disadvantages of the various evaluation practices. As a teacher trainee, they

got complete details regarding the evaluation criteria of state, CBSE and ICSE
boards.

ST. THOMAS COLLEGE OV TEACUER EDUCATION, PALA

13 g 2022 . 2024 Each

Practicum CDL 263
ASSESSMENT FOR LEARNING

EVALUATION SYSTEMS IN THE SCHOOL. T.EAVTNG
ENAMINA THONS OF STATE. CBSE AND ICSE BOARDS
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3). CRITICAL ANALYSIS OF EDUCATION POLICIES OF
CENTRAL AND STATE GOVERNMENT.

Education as a need for economic and social growth has been
emphasized by various theorists. One of the main issues was raised in the

Social Choice

Theory by Condercet. He argued that education is an implied right in the
constitution. He further stated that there was a need to make it as a right as it
would increase the competence of the participants in a socicty, leading to
better and more reasonable outcomes. He further believed that quality of
inputs to the legislative process would be improved if the quality of education
was improved. As teacher trainees this practicum is much useful for them ,as
it gives information about the state and central government education policies.
As aspiring teacher trainees, they need to know about the educational policies
of the central and state government. They collected information from various
articles, internet, journals etc.. Through this practicum work they were able to
do a critical analysis of the educational policies of the central and state

govemment and got so many information that they are not aware of,
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b. M. Ed Programme

1. A comparative study of the pre-service teacher education
programme in primary and secondary levels in terms of duration,

organisation, transactionand evaluation

The students met the teacher educators of the primary and
secondary Jevels of St. Thomas College of Teacher Education, Palai and
gathered information on the pre-service teacher education programme in
terms of duration, organisation, transaction, Research, study tour,
community living camp and evaluation. A comparative study was
undertaken based on the collected information, and each student
submitted a report. This helped the students understand pre-service
teacher education and gain coherent insights into the different curricular

aspects of teacher education.

2. Prepare a questionnaire for evaluating curriculum for any

elementary-level standard,

Each student selected a standard at the elementary level, and the
aims and objectives ofthe curriculum were identified. Based on them,
each student prepared a questionnaire to evaluate the various dimensions
of the curticulum. It helped the students to comprehend the curriculum
and evaluation in elementary education

3. Make a comparative Study of two syllabi of Standard I -
Kerala State Government and CBSE.

The students make a comparative Study of two syllabi of
standard I — Kerala State Government and CBSE

4. Critical analysis of existing curriculum at various elementary,
Bt CF T35

secondary, and senior secondary levels. "~ — /o J S

2/ W

Nt
=

“ PRINCIPAL

ST. THOMAS COLLEGE OF
TEACHER EDUCATION

PALA




S. Prepare a report on Educational Developments in the British
Period in India and its reflection om the post-independent

educational system
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M. Ed. Degree Programme 2022-2024
Semester 1

ED010104-TRENDS, ISSUES, INNOVATIONS AND
RESEARCH IN TEACHER EDUCATION

PRACTICUM 1

A COMPARATIVE STUDY OF THE PRE-SERVICE
TEACHER EDUCATION PROGRAMME IN PRIMARY, AND
SECONDARY LEVELS IN TERMS OF DURATION,
ORGANIZATION, TRANSACTION AND EVALUATION
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INTRODUCTION

Teacher education or teacher training refers to programs, policies, procedures, and
provision: designed to equip (prospective) teachers with the knowledge, attitudes, behaviours,
approaches, methodologies and siglls they roquire to perform their tasks effectively in
the classroomt, school, and wider community. The professionals who engage in training the
prospective teachers are called teacher educators (or, in some contexts, teacher trainers).

There is a longstanding and ongoing debate sbout the most
apprapriate term to describe these activities. The term 'teacher training' (which may give the
impression that the activity involves training staff to undertake relatively routine tasks) seems
to be losing ground, at least inthe U.8., to 'teacher education' (with its connctation of preparing
staff for a professional role as a reflective practitioner). The two major components of teacher

education are in-service tcacher education and pre-service teacher education. Teacher

education, as it ¢xists teday, can be divided into two stages, preservice and m-service.
Preservice education includes 2l the siages of education and training that precede the teachers
entry to paid employment in a school. In-service training is the education and training that the

teacher receives after the beginning of his career.

Pre-Service Teacher Education

Pre service teacher education is a program that prepares freshers for the
teaching profession. This program aids crucial learning and helps future teachers create a
holistic learning emvironment for students. It provides skills, knowledge, and attitude to
conduct classes efficiently. The program is best suited for freshers who want o pursue a career

10 the education mdustry.
The objectives of the pre service teacher education program are:

o To belp student teachers become competent and committed full-time teachers.
o To promote teachers as agents of modemization in the education system.

o To sensitize teachers towards the protection of human rights.

o To develop orgamizational and managerial skills.

o To develop the required skills, one needs to become an efficient teacher.

\ v,

o
¥
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ST.THOMAS COLLEGE OF TEACHER EDUCATION, PALA

M. Ed. Degree Programme 2021-2023

Semester: IV

ED010401 - PRACTICUM 1

PREPARE A QUESTIONNAIRE FOR EVALUATING
CURRICULUM FOR SECONDARY LEVEL

Submitted by:
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Reg.No. : 213140610206

Submitted fo: Evaluation Column
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Questionnaire for Curriculum Evaluation

Instruction: Indicate your response by marking Yes or No against each question.

No.

Item

Response

Yes | No

Does the curriculum need special facilities for its proper
implementation?

Can the curriculum programme be completed within the prescribed
time?

Can the curriculum be used effectively in normal school settings?

Whether the curriculum is consistent with what is known about child
growth and developmeni?

Is the curriculum a representative of instructional activities to meet the
needs of students with varying abilities and needs?

Does the complexity or difficulty level of the treatment of content
match with the current standards for and capacities of the secondary
level students?

Does the content set out in the curricuivm incorporate knowledge and
skills that are needed in real life 9

Does the content include problem-centered connections to life in a
context that is meaningful to students?

Do the theme and content provide opportunities for multi-dimensional
development of learner in terms of both cognitive as well as affective
and kinesthetic domains ?

10

Does the curriculum support the implementation of the 4 Cs {Critical
Thinking, Collaboration, Communication, and Creativity) in
carriculum, instruction, and assessment 7

11

Do the topics set out in the curriculum provide opportunity for high
level attainment outcomes, such as enhanced comprehension, analysis,
synthesis and evaluation, moving beyond mere memorization 9

12

Does the curriculum maintain an adequate balance between theory and
practice within the program?

13

Do the materials provide guidance and support to students to become
more independent learners and thinkers ?

14

Do the curriculum activities engage children physically and mentally,
including organized activities and logical extensions of content, goals,

.
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M. Ed. Degree Programme 2021-2023

Semester 11

ED010205- CONTEXT AND ISSUES OF ELEMENTARY
EDUCATION
PRACTICUM 2

Make comparative Stady of two syllabi of standard 1 - Kerala

State Government and CBSE
Submitted By
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Introduction -

The syllabus is defined as the documents that consist of topics or portion covered in a particular
subject. It 15 determined by the examination board and created by the professors. The professors
are responsible for the quality of the course. It is made available to the students by the teachers,
either in hard copy or electronic form to bring their attention towards the subject dnd take their
study sertously.A syllabus is considered as a guide to the in charge as well as to the students.
It helps the students to know about the subject in detail, why it is 2 part of their course of study,
what are the expectations from students, consequences of failure, etc. It contains general rules,
policies, instructions, topics covered, assignments, projects, test dates, and so on. In the past,
professors handed out paper copies of the syllabus on the first day of each class. Today, most
instructors of college classes put their syllabi online.

Kerala State Svllabus

Kerala syllabus comprises all the topics and subtopics fo be taught in the course of study during
an acadenic year. Kerala Board Syllabus contains suramaries and chapters to be smdied during
the leaming process and teaching a particular class or grade. All the mational level entrance
examinations are also conducted based on this KBPE syllabus. Every year the Kerala board
issues syllabus for all the classes stanting from class 1 o class 12. Starting from basic to
comprehensive, it has all the necessary inférmation needed by a teacher and a student. Kerala
State syllabus Plays an Important role in a Student’s Education as it Provides Complete
Education System is Designed on the Basis of the Syllabus. The Detailed and Updated Syllabus
for the Different Classes and Subjects from all Class are Available on our website. Students
can Download the Syllabus in a much easier way by visiting our website. Students are Studying
Must Check Latest Kerala state Syllabus before Preparing for Their Examinations. Students
can Download Kerala Syllabus Various Subject in the form of PDF through This page or
Through its Official Portal. Kerala state Exam are Strictly Based on Syliabus as Prescribed by
Kerala state education board, It is Advisable for Students to Carefully Study the Syllabus and
Exam Pattern to crack the Exam. While Students are Required to Thorough the Exam Syilabus,
Focusing on some important Questions can also Result in Successful Annual Exam

Preparation.
State Council for Educational and Training (SCERT)

State Council for Educational and Training (SCERT) is an apex body,
responsible for quality education in the state. The State Institute of Educaticn (SIE), which
functioned as a part of the department of general education, was converted to form the SCERT,
to give a new thrust and direction to school education. SCERT, Kerala, was established in
1994.1t is an autonoinous body entrusted with planning, implementation and evaluation of ail
scademic programs from pre-school to higher secondary levels. SCERT is concerned with
academic aspects of school education including formulfation of curriculum, prepamtion of
textbooks, teacher’s handbooks and teacher training It advises the Government on policy
matters relating to school education. The State Council of Educational Research and Training
has a Programme Advisory Committee under the chairmanship of the Ediicaiion Minister.
There are also Special Advisory Committees for programmes like Population Education,
Educational Technology and Non-formal Education.
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Critical analysis of existing curriculum at various levels- Elementary,
Secondary, Senior secondary.

ST THOMAS COLLEGE OF TEAC ER EDUCATION, PALA

M. Ed. Degree Programme 2021-2023

Semester IV

ED010401 - CURRICULUM DEVELOPMENT AND TRANSACTION
PRACTICUM 2

Critical analysis of existing curriculum at various levels-

clementary, secondary, senior secondary.
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TEACHER EDUCATION CURRICULUM - A COMPARATIVE STUDY

CRITERIA

Name(Titie)

Duration

Medium of
instruction

Medium of
Evaluation

Programme
struciure

Total credits

M.Ed B.Ed

Master of Education Bachelor of Education

Two years Two years

(4 semesters) {4 semesters)

English English

English English/Malayalam

4 areas- 3 Broader areas

*Perspective courses *Perspectives in

Education

*Tool courses

*Teacher Educati *Curricufum&
eacher tducation Pedagogic Studies

courses ;

o *Engagement in the
*Specialisation courses feld

*Dissertation

80 120 (2400 Marks)
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D.ELED

Diploma in Elementary
Education

Two years
(4 semesters)

Malayalam

ialayatam

4 areas
*Psychological basis

*Philosophical, historical and
social foundations,
democratic education,
inclusive education, school
managemeant, gender status
education

*School level topics-

Educational technology &
communication technology

*School and ITE( institute of
Technical Educationjrelated
practical experience programs



Prepare a report on Educational Developments in British Period in India andits
reflection in the Post-independent Educational system
The students tried to enumerate the developments in the pre-independent and post-
independent Indian education and prepared a report on it. This helped the students to
critically examine and develop insights into the development of the education
systemn in India over the years,

ST THOMAS COLLEGE OF TEACHER E UCATION, PALA

M. Ed. Degree Programme 2021-2023

Semester I1

ED010202 —HISTORY, SOCIOLOGY, AND
POLITICAL ECONOMY OF EDUCATION
PRACTICUM 2

repare a report on Educational developments in British
Period in India and its reflection in the Post-Independent

Educational system
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INTRODUCTION

The British established the modern education system still followed in India. They
replaced age-old systems of education in the country with English ways. Following are
the policies that paved way for modern education svstems. The education system that
existed in ancient and medieval India was prominently that of the ‘Gurukula’ type. In
this system, students lived with the teacher or ‘gunyt’ in the same house. However, even

at that time, India was reputed for many global universities like Nalanda.

The colomal conquest led to the fall of the education system in India. For the
nitial sixty-odd years, the British did not pay any heed to advancing the education
svstern in the country. As their territory increased and they started to control the revenue
and administratioi, the need for educating the Indians in English became a necessity to

Procuie manpowwer.

Later, the British started on a mission to abolish the ancient gurukula system and

sowed seeds for the cultural and linguistic upheaval of the country.

History of Education policies in British India
The History of Education policies in British India can be classified into two —
before 1857 (under the English East India Company) and after 1857 (under the British

Crowmn).
Education policies in India under the English East India Company

1781: Govemnor - General of Bengal. Warren Hastings established Calcutta Madarasa
for Islamic law studies. It was the first educational institute set by East India Company

(EIC) governance. . .

1784: Asiatic Society of Bengal was founded by Wiliiam Jones 1o understand and study
the history and culwre of India. During this period Charles Wilkins translated Bhagwat
Gitato English.

1791: The resident of Benares, Jonathan Duncan founded the Sanskrit college for the

study /ofi;édimaws and philosophies.
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